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CHAPTER I 
INTRODUCTION 
Statement of the problem.-- This study is an attempt 
to modify the intergroup attitudes of sixth-grade students, 
with special emphasis on the Negro. 
Responsibility for developing in children healthy in-
tergroup attitudes cannot be channeled to any one agency, 
for a child's attitudes are formed from the total pattern 
of his environment. Howe ve r , t h e pub 1 i c s c h o o 1 , b or n of 
democracy, must be expected to contribute an important share 
in the perpetuation of the principles of democracy. Too 
often discrepancies, exist between the laws in our Consti-
Jj tuti on and the practices of avery-day living. It is impor-
tant that all the ~odern media of teaching be uti lized in 
I 
I 
lj 
,/ 
order that students may be made aware of these differences 
and be instilled with a desire to create ·and maintain 
equality for all peoples. 
1/ 
Mahoney- emphatically states ., "The fact is that de-
mocracy is just a travesty and a sham., despite its govern-
mental form , if a people is split into hostile groups, sap- ·1 
orated by barriers of race, or class, or creed." '1 
1/ John J . Mahoney, For Us The Living. Harper and Brothers. ~~~ 
New York, 1945 .. p .271. 
- 1 -
,, 
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Justification of the problem.-- The need for inter-
group education is crucial. The clinging to stereotypes, 
to false conceptions of the superiority of any one group, 
to a misunderstanding of those who are different, this 
distorted kind of thinking must be counteracted, and edu-
cation can play a vital part in its correction. Attempts 
to meet this need for intergroup education are seen in the 
special courses, conferences, and summer workshops in human 
relations set up by universities, libraries, and religious 
groups for educators. School systems have included in 
their curricula provisions for the promotion of favorable 
attitudes toward other peoples. 
The existence of discrimination in jobs, housing, 
education, voting in various parts of our country, cannot 
be explained in a democratic way of life. Students must 
learn to abhor any vestige of inequality based on super-
ficial differences, and to demand elimination of unfair 
practices. 
Indeed, the very survival of man may depend upon the 
brotherhood of man. An even greater effort must be di-
rected toward the search for human understanding than is 
I 
'·  
I 
now displayed in the intensive search for human extinction. 1 
I To what avail the great advances in science and medicine 
I 
;I 
I 
if man seeks only the destruction of his fellow-man? 
It would be unreasonable to place upon the schools 
the entire burden of re-educating the prejudiced person 
===== --------------
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It 
and displacing his bias with logical thinking and a toler-
ant attitude. But the schools are an important factor in 
our society, and we can rightfully ask them to contribute 
toward the elimination of prejudice. 
cation Powdermaker writes,l/ 
Of the role of edu-
"Knowledge has its part to play, but it cannot 
be expected to do everything. The work of the an-
thropologists, biologists, psychologists, and sociol-
ogists which has proved that there is no scientific 
basis for the popular notion that Negroes are infer-
ior to Whites and shown the effect of prejudice on 
the lives of people has not only added to our share 
of knowledge, but also provided the ammunition with 
which others may try to effect changes in attitudes 
and behavior. Without this knowledge, very little 
can be done. But by itself it is not sufficient." 
Scope of the problem.-- In an attempt to modify the 
intergroup attitudes of sixth-grade students, several 
media available in a modern elementary school were used. 
Books of fiction and fact, films, phonograph records, and 
oral reports were included in order to provide a wide 
range of appeal, both intellectual and emotional. The ex-
periment was conducted in the regular classrooms and no 
outside contacts were made with community agencies. Th~ 
reliability of the experiment is limited because of the 
small population used. 
1/ Hortense Powdermaker, "The Anthropological Approach 
~o the Problem of Modifying Race Attitudes", The Journal 
of Negro Education. (No.3, 1944) 13:299-300. 
I 
I 
I 
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CHAPTER II 
REVIEW OF RESEARCH 
We are anxious to develop in boys and girls those 
attitudes which will cause them to be concerned with the 
well-being of all men and to demand real equality for all 
peoples. Since deeply rooted prejudices prevent the child 
and later the adult# from believing and practising these 
concepts, it is necessary to understand the causes of 
prejudice in order to eliminate them. 
Causes of Prejudice 
That prejudices are acquired, not innate# is gener-
ally agreed upon. Mahoneyl/ cites four causes of preju-
dice, stating first that they originate in generalizations. 
An entire group is condemned because a few me·mbers of that 
group have acted in an unfavorable manner, and this con-
damnation is intensified if it is related to personal ex-
periences which are unpleasant. A second cause of preju-
dice is the doctrine of superior and inferior races. The 
group in power claims superiority to the minority group 
and grants it fe w powers and opportunities; however# when 
this small minority group comes into power# it immediately 
l/ Op. cit. p.l89-202. 
~~-==-~======-=-=-==~======================================~-========~======~ 
J J 
retaliates, thus continuing the former pattern of rela-
tionships . A third reason is the attitude of the so-call ed 
true American who, because of his long ancestry in America 
considers himself superior to the more recently arrived im-
migrant. A fourth cause of prejudice is the fact that cer-
tain leaders whose character or conduct is unacceptable 
will cast unfavorable reflections on their entire group. 
Klineberg1 / uses a different approach in the analysis 
of prejudice, s tating that the economic factor is the most 
important cause of prejudice. As an example of this, he 
cites the relationship between violence upon the southern 
Negro and failure of the cotton crop. Closely allied to 
this reason is the need for a scapegoat, a group of people 
who may be blamed for all existing poor conditions. He 
2/ writes,--.· 
"In summary we may state that prejudices exist 
because there is something to be gained by it . This 
gain is usually directly economic, in that it elim-
inates the competition of members of the minority 
group and makes it easier for those of the dominant 
group to obtain jobs or advancement. It may also 
serve as an instrument in the hands of those in au-
thority to persuade the people that a minority group 
is responsible for all of their misfortunes." 
Severson·3/ expresses similar points of view to the 
1/ Otto Klineberg, Social Psycholo~y. Henry Holt and 
Company, Inc. New York, 1940, p.39 -393. 
2/ Ibid, p.395. 
3/ Alfred L. Severson, 
Educational Sociology. 
11 Yvhat 'is Prejudice?", Journal of 
(February, 1943) 16:344-348. 
f ..• 
above authors, stating that race prejudice occurs first 
when a subordinate group tries to raise its status, and 
the group in power tries to keep it down; secondly, when 
the conditions are adverse, the group in power tries to 
find a scapegoat. This writer also holds stereotypes re-
sponsible for prejudice. Certain fixed ideas, even though 
misconstrued , are represented as being typically true pic-
tures of an entire group. Individuals are influenced by 
these misconceptions despite the fact that they have had 
no personal contact with the group itself. 
was 
In this connection, Bogardus' "Social ·Distance Scale" 
referred to by Klineberg~/. Students were asked to 
state the degree to which they would socially accept the 
various races and nationalities listed. Becaus e of the 
prevalent stereotypes, they were strongly prejudiced 
against the Turks, even though most of them had never seen 
one. 
Intergroup Attitudes in Children 
Since attitudes are acquired and not instinctive, the 
question of the origin and development of intergroup atti-
tudes in children is a challenging one. The classic work 
on this problem was done by Lasker2/ who based his hypo-
theses on the anecdotal reports of teachers , parents, 
~I 
2/ 
and 
Op. cit. , p. 3 8 3 . 
Bruno Lasker, Race Attitudes in Children . 
Company, Inc. New York, 1929. 
Henry Holt 
I 
I' 
I 
ministers, and those in contact with children. Though 
his assumptions were not arrived at scientifically, their 
validity has been borne out by later research. 
In answer to the question, "How are race attitudes 
acquired?", Lasker.!/ states that it is not usually the 
unpleasant personal experiences w.ith other races which 
influence children's attitudes, but rather the observe.-
tion of adult behavior and the absorption of adult atti-
tudes. "For, though we were prepared for much evidence 
concerning the pressure of adult attitudes upon those of 
children, the actual evidence of the staggering weight of 
prejudices with which it burdens the rising generation is 
beyond all expecta.tion. 112 / 
Horowitzl/ explains the appearance of intergroup at-
titudes in children by.stating that each community has its 
own set of patterns and standards, and the institutions 
within the community conform generally to them. Because 
a. c h i 1 d , a s he de ve 1 o p s , de p e n d s g r e a. t 1 y up on a. d u 1 t s , he 
will absorb the same adult patterns and standar ds which 
mold attitudes. It is these attitudes which influence his 
thinking. 
That intergroup attitudes are noted in the early life 
of a. child is illustrated by three experiments described 
1/ Op. cit. , p • 3 7 0. I 
~~ Ibid. I 
I ., J Otto Klineberg, Characteristics of the American Negro . 
Harper and Brothers . New York , 1944, p.l83. 
~. ·i 
c 
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1/ 
by Horowitz.- 2/ I Using the sociometric technique, Criswell- I 
tested 2,286 students in three New York schools, which 
contained classes from kindergarten to the eighth grade. 
Each student was asked to write the name of the boy or girl 
whom he would prefer sitting beside in class. The results 
showed that as children progress through the grades, there 
is an increasing separation of the races . T he c hi l d r e n 
were also interviewed for their reasons for their choices. 
Beginning even at the kindergarten level, children chose 
others on the basis of race or nationality. 
MorencJ/ in using the sociometric technique, found 
1· that beginning with the fifth grade a greater number of 
,, 
children chose those of the same nationality or race for 
their neighbors. 
A different method, the pictorial technique, was em-
ployed by Horowitz4/ to study racial attitudes in children. 
472 children in the New York Cit-y public schools from kin-
dergarten through the eighth grade were tested with three 
pictorial techniques. In the first of these, the "ranks" 
test, the subjects were shown a page containing twelve 
faces, four white and eight colored . They were asked to 
17 Otto Klineberg, Characteristics of the American Negro . 
Harper and Brothers • .New York, 1944 ,- p.lb0-166. 
~I Ibid . 
2/ Ibid. 
4/ Ibid. 
I 
II 
choose the one they liked best, next best, until all twelve 
were named in order of preference. This test was an excel-
lent indicator of the subjects' preference between Negroes 
and Whites. Kindergarten children showed a definite pref-
erence for ·whites in this test. 
Rose Zeligs.!/ devised the "Intergroup Attitudes Test" 
in which the subject is asked to write 11 ye s" or "no" to 
indicate his acceptance or rejection of 39 races and nation-
ali ties in each of seven relationships: cousin, chum, 
roommate , playmate, neighbor, classmate, schoolmate. 
Zeligs and Hendrickson~/ reported the administration of 
this test to 200 sixth-grade children in Cincinnati, Ohio. 
The population was made up of 163 Jewish children, 3U white 
and non-Jewish, and 7 colored. The average chronological 
age of the group was 11 years, 10 months; the mental age, 
13 years, 1 month; and the · average intelligence quotient, 
111. Following are some of the results obtained from this 
3/ 
study.-
1. The data for the social di ste.nce of the seven re-
lationships showed that the largest percentage of favorable 
reactions was given for the most distant relationship 
"schoolmate", and as the relationship beca.m3 more intimate, 
1/ Rose Zeligs and Gordon Hendrickson , "Racial Attitudes of 
¥wo Hundred Sixth-Grade Children", Sociology and Social 
Research (Sep tember, 1 93 3) 18:26 - 36. . 
2/ Ibid. 
2./ Ibid. 
9 
10 
-- ---------- ========~======-~====~============================================~r=---==~= 
the percentage of favorable reactions became smaller. 
2. The degrees to which the subjects were willing to 
accept the 39 races and nationalities were computed and it 
was found that "American" ranked first, '' Negro'' 34th, and 
I 
''Mulattd' 39th. 
3. The correlation between tolerant intergroup atti-
tudes and the factors of intelligence and reading was low. 
4. There was a high correlation between favorable 
reactions toward nationalities and races, and familiarity 
with them. In other words, the children accepted more 
readily those groups about whom they had some knowledge. 
An important exception to this, however, was the Negro who 
was ranked 34th in social distance, but 4th in intimacy of 
acquaintance. 
The Influence of Literature Upon Attitudes 
Educators are concerned with their role in the elimin-
ation of prejudice and tre establishment of healthy inter-
1/ group attitudes. Mahoney- writes that prejudices are 
based on the emotions as well as on the lack of correct 
factual information and lack of contact with people. He 
I 
I 
I 
I 
,, suggests that the elementary school teacher appeal to the 
emotions in developing proper attitudes and specifically 
ll 
mentions among others the use of biographical and histori-
cal tales together with other supplementary readings and poems. l 
I 
]:_/ Op • c it • , p • 1 7 8 • 
II 
Ll 
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Literature is life itself. It permits the reader to 
undergo vicariously many new experiences, to rejoice with 
and to suffer with the personalities in his book. Thus, 
if he reads a book depicting ,' the struggle and hardships of 
.Negro life·, he may emerge from his reading experience with 
1/ 
a deeper sympathy for the Negro . Carlsen- describes the 
p owe r wh i c h 1 it e rat u r e ha s in d i r e c t 1 y a f f e c t i n g the 1 i v e s 
of people, and states, "Both writers and educators stress 
the value of literature in developing sensitivity to other 
peoples and their problems, and in forming or changing the 
attitudes of students toward races, nationalities or socio-
economic groups." 
R o s e n b 1 at t 2 / c on t i n ue a t hi s s a me trend of thought. We 
must understand the feelings of those whose cultures differ 
from ours, those with whom we have nothing in common except 
membership in the same human family. Reading may bring 
3/ 
about this understanding. She writes,- "Books may help 
fix attitudes toward different races." 
Basing his work on tre theory that literature can 
1/ George R. Carlsen, A Study of the Effect of Reading Books 
~bout the Negro on t~ Racial Attitudes of a Group of 
Eleventh Grade Students in Northern Schools. Unpublished 
Ph.D. Thesis. University of Minnesota, Minneapolis, 1948, p.7. 
gj Louise M. Rosenblatt, Literature As Exploration. 
D.Appleton-Century Company. New York, 1938, p.220. 
2_/ Ibid, p. 22 7. 
II 
I 
II 
- · 17::: ; .~·· ,.,---~=- -- - -·- -
influence attitudes, Carlsen-conducted an experiment to de.;. 
termine the effect of reading books about the Negro on the 
attitudes of eleventh grade students . Five experimental 
groups consisting of 115 subjects and five control groups 
of 101 subjects were chosen . The students in the experi -
mental group were given an annotated book list which out -
lined twelve books on Negro life. The sa books , both fie-
tion and non-fiction , dealt with all phases of Negro life, 
some depicting the horrible living conditions, others de-
scribing contributions of individual Negroes or the simi-
larity of feelings among all peoples . To allow for indi-
vidual differences , th:J books covered various levels of 
reading difficulty and maturity. C o pie s of the s e b o o k s 
I 
were placed in each of the English classrooms . The students ! 
were asked to select at least three books on the list for 
reading at their own rate of speed, although they were not 
required to read any of the books if they so desired . 
Thirteen consecutive class hours were allotted for this, 
and the subjects were allowed "to take their books home . 
Three tests were used in this experiment to measure 
students 1 attitudes toward the Negro a nd were administered 
before and after the reading. The first test was the 
Thurstone-Hinckley "Attitude T oward the Negro Sca l e" . 
Three-fourths of tre experimental group showed that there 
was a gain of statis-tical significance but only one-fourth 
];_/ Op . cit . 
d 
., 
I 
. .: ·a 
_::,__ .. ~ 
.-,. 
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of the control group gained. However~ the differences in 
the mean gai ns of the two groups did not show a statisti-
cal significance. The second test was Bogardus• " Soci al 
D i s t a .uc e S c a le " • The results of this test indicated no 
change in attitude; in fact, the scores for the experi-
mental and control groups were very similar. The author 
himself constructed a third test entitled, "Test of Commonly 
Heard Statements About the Negro". The statements in this 
test were built on the ideas, opinions and feelings found 
in the books read by the students and were thus closely re-
lated to the emotional experiences in the books. The re-
sults of the third test showed that the experimental group 
tended to accept the opinions of the authors of tne books, 
whereas the answers of the oo ntrol group became more uncer-
tain. 
The students were asked to comment on the books they 
had read. Following are the total percentages of negative, 
static~ and positive comments about the twelve books taken 
as a whole: negative, 13.1 per cent; static, 23.2 per cent; 
positive, 63.7 per cent. According to these figures, a 
considerable percentage of students did not alter their 
intergroup attitudes following the reading of these books, 
but a .large enough percentage of the group did change, becom-
ing more tolerant in their attitudes . 
On the basis of intensive case studies of ten subjects 
\~ 
... 
1/ in the experiment, Carlsen- drew some conclusions . The i 
I 
students who showed the same degree of prejudice in the pre 1 
and post tests had been influenced by personal and reading 
experiences with Negroes as servants or with those from the 
1 owes t class . Those students who showed the 
had had no experience with Negroes either through reading 
or 
in the South . The students who showed a consistent lack 
of prejudice he.d come in contact with Negroes in all phases 
of their daily living and had previously read books sympa-
t he t i c t ow a r d t he N e g r o • 
Carlsen,g,/ feels that books alone may help the unprej-
udiced individual toward becoming more sympathetic and un -
derstanding, but books by themselves cannot influence a 
person who is already strongly prejudiced . He states , 2/ 
"The re-education of the prejudiced group probably requires 
actual favorable experiences, factual presentati on and dis-
cussion to supplement a reading program . u 
4/ Certain procedures are suggested by Carlsen- for the 
use of literature in an interculteral program . Teachers 
should guide students in the selection of their books, so 
that they will read books at their own reading and maturity 
.!I Op . cit. 
3_1 Op . cit ., p . 3 02. 
2/ Op. cit . 
4/ Op . cit. 
II 
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level. Such a program should include enough books so that 
the students will not accept the characters in any one book 
as representative of an entire ethnic group. Group discus-
sion is important to clarify confused thinking or false 
conceptions derived from the reading. For greatest appeal 
the books selected should be stories with interesting and 
exciting experiences. 
Another experimeut to determine the effects of read-
ing fiction upon attitudes toward the Negro was conducted 
1/ 
by Jackson- • The subjects were two groups of junior high 
school students from Atlanta, Georgia. Forms of the 
Hinckley test scales for measuring attitudes were admini-
s te red to both groups. The experimental group then read 
a fictitious story representing the Negro in a sympathetic 
light while too control group did no reading. Following 
this, i Form B of the Hinckley scale was given to both groups. 
Attitudes were measured for a third time two weeks later to 
see if the che.nge was lasting. The results indicated a 
small but significant gain toward a more favorable attitude 
toward the Negro by the experimental group. However, this 
change was not a permanent one . 
1/ Evalene P. Jackson, "Effects of Reading Upon Attitudes 
Toward the Negro Race", Library Quarterly (January, 1944) 
14:4 7-54. 
I
I 
The Influence of Knowledge Upon Attitudes 
Scientists have refuted the theory that one race is 
superior to another. It is important that students become 
\ 
acquainted with the scientific facts which back this think-
1/ ing. Benedict- in her chapter entitled "Who is Superior?" 
discusses the problem fi rst from a. physiological point of 
view. The early evolutionists observed the small brain of 
t he ape and the large brain of man. Since they believed in 
a. unilinea.r development from the ape to man, they concl u ded 
that the larger the brain size of any race, the more super-
ior that race was . However , present facts indicate that 
there is little difference between the average brain size 
of t he va. r i o us race s • Moreover , this whole argument is 
erroneous since it is known that many highly intelligent 
persons have had small brains. The important question is 
not the size of the brain, but the way in which it functions. 
Secondly, to demonstrate the fallacy of the mental su -
periority of any one race, Benedict_g./ interpreted the re-
sults of psychological tests given to Negroes and Whites , 
and reported that intelligence quotient scores for Whites 
and Ne groes varied depending on the part of the country 
from which they came. The median scores of Southern Whites 
were lower than those of the Northern Neg roes. Even the 
1
1 
..!,/Ruth Benedict, Race: Science and Politics. The Viking /; 
L
Press . New York, 1945, p.65-96. 
~/ Op. cit., p.71-80. 
---. -1, 
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White race did poorly in the South where standards of liv-
i n g an d e d u c a t i on a r e ve r y 1 ow. Other tests were adminis-
tsred to Negr o and White boys in Nashville .. theq in Chicago 
and finally in New York City. In Nashville .. the Negroes 
scored far below the Whites; in Chicago they were somewhat 
be 1 ow.. but in New Y o r k C i t y the s o ore s we r e e qua 1 • An o the r 
example of testing was reported in Los Angeles where the 
Negro and Whit e students attended the same schools. The 
average r. ~.for the Negro was 104.7 whereas the average 
I. ~ . for the Southern Negro was 75 . Benedict writes,:!./ 
11 The environmenta l advantages of the Negro in the United 
States was never equal to those of the Whites of the same 
economic level .. but wherever they became more similar the 
'inferiority' of the Negro tended to disappear." 
. 2/ In the third place .. Bened1ct- analyzed the problem 
of race superiority from an historical point of view. She 
stated that no highly civilized group has ever been a pure 
race# Moreover .. those people wh o claim that all advances 
in civilization have been due to the accomplishments of the 
White race do not account for those members of the White 
race who are backward and undeveloped, such as the Kentucky 
highlanders. We must rely on historical, not biological, 
facts to understand the way in which civilization has pro-
gressed. Benedictl/ goes on to say that in the same racial 
];./ Op • cit ... p.77. 
3_/ Op • cit ... p. 80-89. 
l L op. cit ... .80-89. 
( 
who were a slow-moving pe' op le for hundreds of years, be-
came a modern war -like nation. Great changes have also 
occurred amon g the American Indians of the Great Plains 
and the Negroes who were brought to America as slaves. 
Both these groups deteriorated, not because of any differ-
ence in racial composition but because they were subjugated 
by the White race. 
1/ 
Benedict- wrote that children should be taught the 
facts of race and the contributions of different races to 
our civ i lization. They must understand that all groups are 
dependent upon each other. Of great importance is the un-
derstanding that when unfavorable conditions exist , they 
must not be accepted as our own way of life, but can and 
must be corrected. 
Agreeing with the idea that knowledge plays a part in 
modifying intergroup attitudes, Powdermaker~/ forcefully 
writes , 
"Educators must first recogni ze that they should 
work on a number of levels; intellectual, psychologi-
cal, and moral . On the intellectual level , there 
should be a wide-spread popularization of the scien-
tific facts of race and of the anthropological concept 
that difference does not necessarily connote superi-
ority or inferiority. This work should start in the 
kindergarten and continue through high school; it 
should likewise be a part of all adult education work." 
_!I Op. cit. , p. 161. 
2/ Hortense Powdermaker, "The Anthropol o gical Approa ch to 
~he Problem of Modifying Race Attitudes ", The Journal of 
Negro Education (No.3, 19LJ.4) 13:301. 
I. 
Continuing further, she says)/ 
11 Fina.lly, there is such a. thing a.s a. moral point 
of view which both scientists a.nd educators should 
take into account. We have, a.s Americans , a.nd believ-
ers in Democracy, a. certain set of vs.lues. They a.re 
embodied in documents such a.s the Declaration of Inde-
pendence, the Constitution, the Bill of Rights a.nd in 
the traditions of which we boast. The inconsistencies 
between the prejudiced attitudes · to Negroes a.nd our 
values should be made very clear, a.nd the moral issue 
emphasized beyond a.ll equivocation." 
Films in Intergroup Education 
Gladstein~/ states that motion pictures have certain 
a.dva.nta.ges over other e duca.ti ona.l means in that the stu-
dents ca.n readily see and more easily understand the situ-
a.tions presented. They ca.n actually take part in the ex-
periences and feel as one with the characters . 
Before the showing of the film, the audience should 
be prepared for it in such a. wa. y that certain desired a.t-
titudes will be the outcome. It is important to have a 
discussion following the film because the opinions expressed 
by a. member of one's own gro u p ma.y have as much influence 
a.s opinions expressed in the moving picture. 
The presentation of films on intergroup themes to one 
hundred 1B a.ders interested in this subject is reported by 
3/ Berg- • She writes that they were in favor of the schools 
]:/ Op. cit., (No.3, 1944) 13:301. 
2/ Irw~n L. Gladstein, " Movies in Intergroup Education", 
Education (January, 1946) 66:326-328. 
3/ Esther L. 
High Point s 
Berg, "Films to Better Human Relations'', 
( Ma.y, 1945) 27:17-22. 
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directly facing and openly dealing with problems of prej-
udice and that they stressed tm fact that films are an 
important educational means in establishing healthy inter-
group attitudes. 
Summary of Research 
There is general agreement that prejudices are learned, 
not innate . Prejudice is bias believed to be acquired 
through frustrating emotional or economic experiences, as 
well as through an inability to accept social and cultural 
differences . It may also be that p r ejudice occurs because 
of a belief in the existence of a superior race or through 
the s t r u g g 1 e s be t we en , t he g r o up in p owe r an d a s u b or din ate 
group . 
It is believed that intergroup attitudes in children 
are a reflection of adult attitudes, and even very young 
c h i 1 d r e n ha ve be e n s e en t o s e le c t p 1 ay rna t e s on t he b a s i s 
of racial or religious preferences. 
The school curriculum through the media of literature , 
factual information, and moving pictures may be an impor-
tant factor in determining or influencing the intergroup 
attitudes of students. Literature, with its dynamic por-
trayal of life situations, can awaken in the reader an 
awareness of the feelings of other peoples, and a conse-
quent understanding of and sympathy for them. However, 
books alone se e m i n sufficient in influencing the attitudes 
.y ' 
of strongly prejudiced persons and should be accompanied by 
additional experiences. In the selection of literature 
instructors shouJd be careful to include enough variety in 
books to avoid the formation of any stereot ype s . 
It is important also to appeal to students on an intel -
lectual level by presenting scientific facts of race , con-
tributions made to civilization by all peoples , and facts 
refuting the doctrine of superiority of any one race. It 
should be emphasized to students that prejudice is not con-
sistent with our democratic way of life . In an intergroup 
attitudes test administered to sixth-grade children , the 
results indicated a high correlation between favorable re-
actions toward various races and nationalities , and know-
ledge about them. 
Because of their strong visual and auditory appeal, 
films may be effectively used in modifying intergroup atti-
tudes . 
!J 
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CHAPTER III 
THE EXP ERI ME NT 
Procedure for study.-- This experiment is an attempt 
to modify the intergroup attitudes of sixth-grade students, 
with special emphasis being placed on the Negro. Several 
media available in a modern elementary school were used, 
including books of fiction and fact, films, phonograph rec-
ords, and oral reports by the students and the teacher. 
An intergroup attitudes test was administered before and 
after the presentation of these media to measure their ef-
feet .upon the intergroup attitudes of the students. 
The Otis ~uick-Scoring Intelligence Test and the 
Durrell-Sullivan Reading Achievement Test had been given 
previously so that results from both were available. The 
experiment lasted four weeks with one thirty-five minute 
period allotted to it each day. 
Description of the population.-- Forty-nine sixth-
grade students, the total number of boys and girls in two 
classrooms in a public elementary school were the subjects 
for this experiment. The average chronological age was 
11 years, 8 months; the average intelligence quotient was 
103; and the average reading age was 12 years, 10 months. 
The majority of the population was made up of children of 
====}======================================================== ~ 
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Italian, Irish, and British descent, and a small number 
represented other groups, including one Negro child. 
Description of the test.-- Zeligs 1 "Intergroup Atti-
tudes Indicator" was used in this experiment. It contains 
a list of 39 nationalities and races, beside which are ar-
ranged seven columns, headed by the follo wing relationships. 
cousin, chum, roommate, playmate, neighbor, class mat e, 
schoolmate. The subject is asked to write 11 yes" or "no'' 
in the appropriate space to indicate his acceptance or re-
jection of each nati anality and race in each of the seven 
relationships. If he knows nothing about a particular 
g roup, he is asked to place a circle in the appropriate 
space. 
The scoring of the "Intergroup Attitudes Indicator" 
consists of adding the total number of "yes's" for a ll re-
lati onships and races • . 
This test, because of its len gth , does not single out 
any one group . It is hoped that the subject will be less 
on gua rd and indicate his true reactions in a test which 
c on t a i n s a 1 on g 1 i s t o f na ti on a 1 i tie s and r a c e s wi t h the 
probable inclusion of his own group. 
Administrati on of the test.-- At the beginning of the 
experiment Zeligs' "Intergroup Attitu~es Test" was admin-
istered to the two sixth-grade classes under the supervision 
of their own teachers. The· students were told that 
==H=======·-+~~~ 
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ently toward different peoples (3) they were to be gi ven 
a ch ance to indicate their feelings toward the groups 
listed. The tests were then passed out . 
Names were not written on the tests . Instead , each 
student was requested to draw a number from~ box and place 
this number on tha cover of his test. For pur poses of 
comparing the pre and post tests the subject was then told 1! 
ll 
to write his · number on a separate sheet of paper beside his 
' 
own name. This paper was sealed in an envelope by one stu-
dent in the presence of the others and delivered to the 
school office for safe keeping until the post test. 
Then the directions were read aloud, and certain sec-
tions repeated for clarification. The students were told 
that what they wr ote would not affect their school marks 
in any way, and the final instructions given were, "Tell 
exactly how you feel. Begin." 
At t he e n d of t he e xp e r i men t Z e 1 i g s ' 11 In t e r g r o up At-
titudes Test" was again administered and the same proced-
ur e was fo 11 owed. Each student vvrote on his test the same 
number whi ch appeared on his pre test and obtained the 
number fro m the previously sealed envelopes. 
Out 1 i n e of ma t e r i a ls and me t hod s • - - F o 11 ow i n g i s a 
list of the materials used in the experiment and the way 
L___ 
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in which they were presented: 
1. Twelve Books on the Negro. Copies of the books 
vwere placed in each of the two classrooms and t he students 
·were permitted a c h oice under the teacher's guidance. The 
books, which covered a wide range of grade levels, were 
read silently for approximately two periods per week and 
were t a ken ho me for one ni g ht each week. At the completion 
of each book the students were asked to fill out two ques-
tionna.ires: the first, a. multiple-choice test ba s ed on 
ob v ious incidents in the book; and the second, an opinion 
test. Oral reports on all the books were contributed vol-
unta.rily by the students. 
2. Factual Information on Race. The book "All About 
Us 11 by E va. Knox Evans deals . with scientific facts of race 
e.nd emphasizes the oneness of mankind, and was read orally 
by the students. Following the reading of each chapter, 
the students were given a. written test which was later 
pass e d back for correction. 
l.=..._Films: three moving-pictures and one slide film. 
These · visual aids were shown on Jt:: onda.y of each week. 
Before the film, the stuci.ents were asked to note specific 
scenes for their factual information or thought-provoking 
content. Disc u ssion of these scenes followed the showing 
of the film. 
4. Reports on Negro Life. 
A. Housing, jobs, education, hea.lth,a.nd voting a.s 
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they affect the Negro were described by the teacher. 
B. Biographies of well-known Negroes, repres~ nting 
the fields of science, education, music, and sports were 
reported on by the students. 
Music a.l Recording s • The recorded compositions of 
Negro musicians were played , as well as an album of records 
entitled "Little Songs on Big Subjects". 
Description of the materials u?ed.-- Following is a 
detailed description of the materials in the experiment: 
1. Twelve Books on the Negro. E 1 e ve n b o o k s of f i c t i c.n 
and one biogra p hy, ranging in grade level from the se c on d 
throu g h the ninth grades , were used in this experiment. 
Eight of the books centered about problems and incidents 
peculi a r to the Negro , while the 
i 
others revolved about epi- ., 
sodas and feelings common to all people. Followin g are de-
script ions of each of the twelve books used . 
11 Melindy 1 s Medal" 
by Georgene Faulkner and John Becker 
A young reader can absorb some important and fine 
ideas about Negro~s from this book. Grandmother tells drs.-
matic stories of the heroism of Mel~ndy 1 s grandparents and 
father during three wars , the Civil, Spal).ish- American, and 
First World War. From these exciting episodes, the reader 
can appreciate the f a ct that Negroes actively participated 
in the rna jor wars of our country . 
Melindy is a lovable, warm-hearted, kindly child whose 
l 
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experiences at h~me and in school will draw the reader 
· c 1 o s e r t o he r • In appearance "she had the softes t 1 smooth-
e st skin in the world"; and further on 1 " ••• they (her eyes) 
were jet-black and very wonderful". Melindy is a little 
Negro gi rl , beautiful from her lovely skin through to her 
soul . 
A stereotype of the Negro as a dirty , destructive in-
dividual is described and refuted, all in conversational 
story form. When Mel indy and her family move in to the ne w 
housing project , they and the other tene.nts are called to 
a mee ting and are told tha t it was a foolish notion to 
build a project for Negroes who would soon mar and destroy 
the property. In contras t to the speaker's predictions, 
the a partments are we ll- ke pt, neat and cheery, and the 
grounds covered with well-cared for vegetable an d flower 
garden s • 
.N one of these ideas is obvious or presented in a di -
d a c t i c rna nne r , for the au t h or s a r e w r i t in g p r i rna r i 1 y a 
story which is cla rmingly told . 
11 Malindy 1 s Happy Summar" 
by Georgene Faulkner 
Again we meet the lova ble little Negro girl , and t here 
is the same tender 1 affectionate rela tionshi p between 
Melindy and her Daddy and Granny as in the previous book , 
"1\fte 1 indy' s Me da 1 11 • S he is now t wo years older, and at the 
age of tan has been chosen as a "good-will ambassador" from 
. I 
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her Boston church to spe1d two weeks at the Gray's White 
.. i J 
Clover Farm in Maine . However, life on the farm is in great ! 
contrast to her sheltered city home where Melindy was loved 
and protected by two adoring adults. She encounters so 
many mishaps - pecking turkeys, stinging was ps, swimming-
pool duckings that she is lonesome to tears. The young 
reader can sympathize with her rejection by Mr. Gre.y and 
her intense lonesomeness the first time away from home. 
Finally, Melindy achieves personal success by appearing as 
a last-minute substitute in the female lead of " Hansel and 
Gretel" . 
Incidents involvi ng Negro - White relationships occur 
at the beginning and end of the book. The purpose of send-
ing Melindy to White Clover Farm was to establish better 
interracial understanding. As th3 Reverend of Granny's 
church told them, " We want black and white people to get 
better acquainted, to become friends. 11 Certainly Melindy 
endeared herself not only to her friends in Maine, but to 
he r r e a de r s a 1 s o • 
We gain an insight into the feelings of a young chi ld 
on being a Neg ro. For the first time in her life, Meli ndy 
wishes she ,.vere white upon realizing that she cannot enact 
the part of fair-complexioned Gretel. When a last-minute 
search is frantically made for a substitute Gretel, Melindy 
is chosen because of her excellent singing voice. Given a 
chance, a young Negro girl played the role in the operetta 
.! 
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as satisfactorily as a white child . 
11 Ge or g e C a r ve r " 
by Aug usta Stevenson 
The story of George Carver is told tenderly, affec-
tionately, and arouses in the reader sympathy and admira-
tion for a Negro youth and his dogged determination to -
complete his education. It is With great depth of fee ling 
that the author descri bas the hardships and heartaches en-
dured by George Carver. The biography begins ' at a high 
pitch of excitement when liJight Riders raid the Carver farm 
and kidnap their slave Mary with her small son. The baby 
who later became a famous scientist is returned without his 
mother , and is brought up from infancy by the Carvers . 
George is a frail child, loves plants, and often ex-
periruents with them, but his most fervent desire is to at-
tend school. Because he is not permitted to attend the lo-
cal school designated for white children only, he sobs and 
prays , "Dear Lord, please fix it so I can learn!" We watch 
George as he leaves tl:E Carver farm in search of schooling 
and s truggles constantly for food, shelter , and books until 
finally he graduates from high school and college. We 
learn of the almost unbelievable progress made by Carver 
against great odds, and of the invaluable contributions 
mad e in the field of science by a Negr o. 
1 il 
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"Bright .April" 
by Marguerite deAngeli 
"B right April", charmingly written and religious in 
tone, emphasizes goodness , kindness, and forgiveness toward 
one's fellow-man. The author creates a plot to establish 
intergroup understanding as she describes the teacher at 
. 
sc h ool pointing out the contributions of .Negroes and Je ws, 
or Ap ril's mother explaining to her that all the people in 
the world belong to one family. 
This book centers about April, a ten-year old Negro 
child and her experiences and problems at home, school, 
and among the Brownies. Her parents imbue her with fine 
moral ideas, and her mother shows great wisdom and under-
standing when April is made the victim of discriminating 
remarks. 
At a Brownie meeting Phyllis hurts April deeply by re-
fusing to sit beside her , but l ate r befriends her upon rea-
1 i z i n g that the y b o th ha ve a g r e a t d e al i n co mm on • Aft e r 
hearing of this in~ident, April's mother stresse s the im-
portance of learning the truth about people, and the book 
ends on a serious note with her quotation from the Bible , 
11 Ye shall know the Truth, a nd the Tru th shall make you 
free." 
"Junior" 
by Eleanor F. Lattimore 
"Junior" is a delightful story of a little Negro boy 
I 
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who was determined to earn money for his Mother, since his 
Father was unemplo y ed . Junior is good-natured, thoughtful, 
and ingeniously takes advantage of every opportune moment 
I 
to earn a prized nickel or dime. His working experiences , 1! 
!I 
which include shining shoes, selling vegetables, painting, 
are all done joyfully, with only one motive in mind -
helping his Mother. Junior's fortune is made when he sings 
the Shr~mp Man's Song in a huckster's contest and receives 
a crisp five-dollar bill as his reward . The story ends 
happily when Junior's Father is given a job, and all the 
neighbors join the family in celebrating . I the~r good fortune · J 
:N o Negro problem is presented here. Junior could be 
a six-year old white child, devoted to his parents, and 
anxious to help them out o.f their financial difficulties. 
His Mother is a kind, loving woman who insists that her 
children be honest and never beg in spite of their lack of 
necessities . No reference iB made to conditions which cause 
.N e g r o p o ve r t y i n t he S out h • The author has accomplished 
her purpose in causing the reader to befriend a lovable 
little Negro boy who endears himself to everyone. 
"Hezekiah Horton" 
by Ellen Tarry 
Hezekiah's chief interest in life is automobiles. 
Often he withdraws into his own dream world as the owner of 
a shiny, new car, but such visions are soon shattered by 
Amazed neighbors watch Hezekiah and the gang, who insist 
thei are his bud dies , being driven around town . No greater 
honor could be bestowed upon the hero of this story, and 
even his Mother's scolding cannot diminish his elated feel-
in g. 
This story is written about Negro children, but the 
reader is not made conscious of that fact, for the emotions 
and incidents described are typical of any group of chil-
dren. The ns.tural treatment of the Negro characters elim-
inates the stress on differe nces in the average conditioned 
attitude toward Negroes . 
"A Surprise for Araminta" 
by Eva Knox Evans 
Araminta's surprise is Goat, and the escapades of this 
mischievous pet provide tre book with its central theme. 
In their search for him, Araminta and Jerome Anthony meet 
i 
I 
II two colorful vendors, the Kindling Man and the Yfatermelfoounnd ~~~ 
Man , but obtain no clues from them. Finally , Goat is 
in a tru c k headed for the country, which is really the best 
place for animals. I 
There are no indications of a Negro problem in this 
book, and the many attractive illustrations are the only 
I 
II 
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indication that this book concerns Negro children. "A 
Surprise for Araminta." is merely a. delightful and enter-
t a. in in g s h or t s t o ry • 
"All-American" 
by John R. Tunis 
A sense of fair play both in sports and human rela-
tions is dramatically expressed in "All-American", a book 
about adolescents. Many a.ction~packed foot-ball games in 
this well-paced story make it exciting reading for boys and 
girls. 
Ronald, sincere and honest# feels directly responsible 
for the serious injury sustained by Meye r Goldman of the 
opposing team and inflicts self-punishment by rejecting the 
football captaincy for the following year. Because the 
members of his team ridicule his attitude, Ronald makes the 
difficult decision of withdrawing from the Academy to attend 
the public high school. Aa jus tment is difficult at first 
and interesting · comparisons are made between private and 
pub lic schools. Ron a 1 d i s n o t i mme d i a. t e 1 y a. c c e p te d by the 
students of Abraham Lincoln High Schoo l, because of his 
. previous membership in their staunch opponent's team. For 
the first time Ronald experiences the lack of security 
which comes from being a member of the minority. 
The story reaches a high pi tch of excitement toward 
the end of the book. The entire high school football team# 
having ' achieved an undefeated s~ore, is invited to play at 
J'1 
Miami with the exception of Ned LeRoy , a Negro boy . Sev-
eral members of the team refuse to leave for Florida under 
these conditions and persist in their decision despite the 
protests of many leading citizens of the community. An 
important announcement by the principal at an as s embly in-
formed the students that the team would go not to Miami 
but to Chicago to play a game in which the entire team of 
Abraham Lincoln High School would participate. 
The Negro problem, as it affects adolescents, is 
II brought to full light, and strong sympathies for the Negro 
The drama tic de- i'l 
fense of Ned by the team creates a situation which the stu-
can be aroused by the in~ense situations . 
dent readers may emulate in a real life experience. 
iiLucky Mischief" 
by Mebane H. Burgwyn 
The series of exciting episodes makes this book g·ood 
reading, particularly for boys . Allen is leader of his 
gang until the arrival of Bailey to Occoneechee Neck , North 
Carolina , and both boys become serious rivals . Bailey can-
not be defeated for he downs Allen physically in a fight, 
and mentally in a spelling match at school. However, Allen 
is determined to raise a winning steer for entry in a 4H 
Club contest and is triumphant when his steer is chosen 
over Bailey's as the champion . 
At the livestock show · some strange incidents occur 
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which bring the boys together as friends, and Al l en says, 
"Yep , it really pays t o know a fe l low before you decide 
what you think of him." Mystery adds to the excitement as 
Allen attempts to capture escaped convicts . 
There is no Negro problem in "Lucky Mischief", and the 
reader is hardly aware that the characters are Negroes ex-
capt for the picture of Allen on the cove r an d a few casual 
references in the book. The emotional experiences of Allen 
and Bailey , their jealousy , their devotion to their fam-
! 
I 
ilies , finally their comradeship , are representative of 'lfJlu:re l 
I 
as well as Negro boys . Allen's home life , his willing help j 
with the younger brothers and sisters , his meticulous and I 
loving care of the steer , these are typical of any boy his 
age. 
Similarity ra.the r than difference between White and 
Negro boys i s evident. Again , e limine. t i on of dif fe renee 
and pointing up af similarity is a positive factor in in-
tergroup relationship . 
"Skid" 
by Florence Hayes 
Skid is so well-liked by his friends in Georgia that 
he is chosen captain of the baseball team . It is with 
mixed feeling that he later receives the news that he and 
his parents are moving to Connecticut in order that he may 
have better educational opportunities . He has many heart-
rending adjustments to make as the only Negro student in 
II 
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an all-White school . Finally , at a critical moment in a 
school play , he saves the day and is hailed by all his 
c 1 a s s ma t e s , e ve n A 1 1 y n , wh o a t f i r s t r i d i c u 1 e d hi m m o s t 
cruelly . 
Boys and gi rls in the intermediat e grades can easily 
identify themselves with experiences so familiar to them, 
intimate descriptions of school life even to the passing 
of forbidden notes , or detailed baseball plays in a game 
fu ll of suspense . The reader's sympathies are ar ou sed 
I 
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when Skid has to face the unfeeling stares of townspeople, jl 
the threats and n aJOO cal 1 in g of ~ c 1 ass mate • The reader is I 
made aware of Jim Crowism in the South without the use of 
a d i da c tic a p p r oa c h. 
11 C a 1 1 Me C ha r le y 11 
. by Jesse Ja ckson 
Charley encounters prejudice from the moment he and 
his family move into an all-White neighborhood to work for 
Dr . Cunningham. Even the public j unior high school would 
ha ve r e fu s e d hi m a d m i s s i on ha d it not b e e n f o r t he i n t e r-
ven ti on of the doctor. Charley's most cruel experience is 
a refusal of admission to the swimming pool even though he 
has rightfully won tickets to it during a contest . Con tin-
ually being exposed to unjust treatment , he is deeply hurt, 
especia lly when no part is assigned to him in the school 
play . 
Charley feels strength and support in Tom, who befriends 
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him immediately. Tom, sincere and unselfish, accepts the 
new-comer from the first, inviting him to participate in 
I 
all the community youth activities. George, however, who I 
is ha r d and cynical, deprecates Charley, calls him "Sambo" 
and belittles his ambition to become an engineer , because 
such jobs are j ust not obtainable by Negroes. 
The reader can appreciate Charley's problems, his 
continua l struggle for recognition and equal opportunities. 
Being a :r-regro is difficult and highly frustrating. If the 
young reader comprehends this, perhaps he will project his 
sympathJr and understanding toward the Negro people. 
"Anc hor Man 11 
by Je sse Jackson 
In "Anchor Man " we see through the eyes of a Negro 
youth the scheming and frustrating White wor ld. Duke is 
highly prejudiced against all White people because of un-
just treatment r endered his broths r by one White man. He 
takes offense easily, suspects the motives behind every 
s t a t e me n t of a n on- N e g r o , a nd co n s i d e r s t he 1 a t t e r c a p a b 1 e 
only of trickery, insincerity, and injustice. Charley 
tries unsuccessfully to .convince Duke of his d istorted 
thinking, and says , "You're doing just the thing you're 
always blaming the White people for: looking at nothing 
but the co lor of the skin." 
This book, which is a possible sequel to "Call Me 
Charley" takes place five years later and concerns itself 
I 
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with the social and personal problems of Negro and White 
high school students. Since the Blackberry Patch School 
burned down, its Negro pupils must attend the Arlington 
Heights High School, and thus begins a series of incidents 
concerning Negro and White conflict. 
The story centers about two important contests of the 
track team, and the withdrawal of Duke from the second race 
because of the principal's unfair treatment toward him. 
Duke contends that his o-wn brother found out too late that 
White men were not on the le ve 1, but he wi 11 find out in 
time . When Charley enters the track race and wins , Duke 
realizes that Charley has accomplished more for the Negro 
people than his owh constant suspicions and refusal to be-
friend 1 hite folk. 
2. Factual In forma ti on on Race. A group of children 
gathered together for a story hour could be held spell-
bound by the telling of " All About Us" by Eva Knox Evans. 
This book, written in the language of children and told 
with a keen sense of humor is highly entertaining through-
out. A child could not help being intrigued by a Mrs . Van 
Tiggleworth or a Mrs . Super-Sniggle. 
However, the author's intent is a most serious one as 
is evident by the foreword of Albert Einstein . The book 
deals with historical , psychological, and scientific facts 
of race, and the stress is on the sameness of all peoples 
~ -g 
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despite their different physica l appearances, Evans ex-
plains scientifically that skin color is due to chemicals 
in the skin, that size of brain has nothing to do with in-
telligence, that all blood types are found in all peoples 
regardless of skin color. 
Histori cally, she gives reasons why early man traveled, 
the directions he took, and the resulting different appear-
ances of those who settled in different parts of the world. 
We find ou t where the first Indians in North America came 
from and how and why Negroes were first brought to the 
United States . We meet people who feel superior because 
they can trace back a long line of American white ancestors, 
and the author corrects this distorted thinking. 
One would never suspect that tre se serious thoughts 
could be conta i ned in a delightful and humorous children's 
book. The strong theme which permeates the entire book is 
the concept of the oneness of all mankind regardless of out-
' 
wa rd differences. Since we are all descended from the same j 
human family, we are all related. 
3. Films . 
A . "The House I Live In". Starring Frank Sinatra, 
the film points out that all races and religions have con-
tributed toward making America strong. Sinatra is seen 
breaking up a gang attack of young boys against an outside~ 
and they. justify their behavior because of the boy's 
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different religion. The singer ~hen relates a war story 
in which men of all religions cooperated to defeat the 
enemy, and the film concludes with his singing Earl Robin-
son's well-known song of the same title. 
B. "Brotherhood of Man". Based on the book 
"Races of Mankind" by Ruth Benedict and Gene Weltfish, this 
film explains in color animation the scientific facts of 
race. The main character is haunted by his green devil who 
wa r n s him n ot to a s s o c i ate wi th anyone who i s d i f f e rent • 
However, as the picture unfolds, we see that all peoples, 
regardless of outward differences, have similar blood types, 
brains, physical strength, and that all peoples have at 
some time contributed to the progress of civilization. 
This picture has a gre at deal of appeal because of its hu-
morous treatment. 
C. "Sing A Song of Friendship". T he t h r e e s o ng s 
in this film are illustrated with animated color cartoons, 
and too bouncing-ball technique is used to prompt audience 
participation. Composed by Irving Caesar to foster inter-
group goodwill, these songs from reel number 2 are entitled 
"Let's Make the Wor ld of Tomorrow Today", "It Is Always 
Musi c to His Ear", and " We'll Soon Be One World". 
D. "About Pe.£J?le 11 • . Based on Eva Knox Evans' book 
I 
"All About us", this color-cartoon strip presents the begin- 1 
nings of man and explains the reasons for the differences 
I 
in behavior and appearance of the three great races. Like 
the book , this filmstrip e mphas~~.es the oneness of mankind. 
4. Reports on Ne~ro Life . The study of different 
p ha s e s of N e g r o 1 i f e we. s tie d in with the o b s e r va. n c e of 
Abraham Lincoln's birthday and Negro History ·week. The 
teacher's reports emphasized the living conditions of the 
i 
Southern Negro, and the students' reports described the cor:- \ 
I 
tributions of Negroes to American life. 
A. Teacher's oral reports ·to students: 
(1) The Vote . In direct violation of Article 
XV contained in the amendments to the Constitution are the 
restrictions preventing Iifegroes from voting in sections of 
the South . Some polling places are set up far from Negro 
districts , and transportation is o f ten lacking on election 
days. There are instances where a Negro's attempt to vote 
may be threatened wit.h physical viol e nce . The poll ta x also 
prevents many Negroes from voting , especially in thos e states 
where the ta:x is cumulative and the debt is re t roactive . 
However , in various sections of the South , the vote is free 
from restrictions. 
After the f reeing of the slaves, Articles XIII , 
XIV , and XV were adopted as amendments to the Constitution. 
Article XIII deals with the abolition of slavery. Article 
XIV , dealing with civil rights , was passed with the inten-
tion of protecting the Negro and his right to citizenship. 
Art icle XV deals with the right of the Negro to vote. 
(2) Education. The policy of segregati6n in 
parts of the South applies to sohools, as well as houses, 
theatres, restaurants, transportation. Standards for Negro 
schools are belov1 those of the White . Often the oldest 
buildings, the poorest equipment, and extremely underpaid 
teachers are assigned to the Negro students, many of whom 
do not continue beyond elementary school. In one Neg~o 
school in the South forty-six children were supplied with 
a half-dozen books in a room containing no desks or black-
boards, with seats for about half the pupils. A contra-
diction to our democratic way of life is the segregation of 
schools in Washington , D.C., the very capital of our country. 
(3) Jobs. Work of menial nature, as well as 
dangerous jobs, are consistently offered to Negroes • .At the 
beginning of World War II, 45 per cent of the Southern 
Negroes were living poverty-stricken on farms. As machinery 
replaced human labor, fewer farm workers were needed .. and 
• 
Negroes migrated to cities in search of better jobs. Here 
again they faced bitter disappointment, for they were 
offered only unskilled and lowly paid work: pullman porters, 
floor sweepers , stevedores. The Negroes have been first to 
be released in periods of depression and have often been 
replaced when a job becomes easier. Even during the recent 
war, when workers ware at a premium, discrimination per~ 
sis ted. 
(4) Housing and Health. The acute housing 
II shortage precipitated by World War II caused bad living 
I 
I 
conditions for many Vlhite families, with decidedly worse 
c o nditions for Negroes. The few apartments ave.i lable dis-
criminated against Negroes , and in new building construction 
I the vast majority of units was restricted to Whi tes. .A s a 
,, 
result of this discrimination , together with conditions of 
I poverty, many Negroes lived and still exist in run-down, 
I 
I dirt;y, often rat-ridden dwellings where disease is rampant. 
Unsanitary, close quarters are breeding places 
for germs, and when disease spreads in the slums , it also 
e.ffects other parts of the city , for disease shows no dis-
crimination. Crime , too , is a product of the slums and is 
paid for by the entire community, since a prosperous 
neighborhood cannot segregate itself from the resulting ills 
of the poor sections. 
(5) Clarif ication of Stereotypes. The follow-
ing questions a.nd replies were directed to the students. 
Ques tion 1. Are there reasons why the a.djec-
tives 11 le.zy 11 , "dirty", or "ignorant" are sometimes applied 
to the N e g r o ? R e p 1 y : If the Negro becomes lazy a.t his job, 
it ma.y be due to his realizing tffi negligible opportunities 
i 
it may be due I 
His supposed 
for advancement open to him . If he is dirty , 
to living in run-down , unsanitary slum are as . 
ignore.nc e may be due to poor schooling and lack of equal I 
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opportunity for education. 
Question 2: Is any one race superior? Reply: 
First, science reveals that body structure is the san:.e in 
all men, that similar blood types can be found in all races. 1 
There is very little difference between the average brain 
size of various re.ces. Even if one race did possess a 
la.rger s. verage brain size , it would have no basis for claim-
ing superiority since it has been shown that prominent men 
have had unusuall;y- small brains. The important is sue is 
not the size of the brain, but the way in which it function 
Secondly , results of psychological tests he.ve 
been studied to investigate the possible mental superior-
ity of any one race. Benedic~/ reported that intelligence 
scores of White and Negro races varied with different parts 
of the country, and that Northern :N-egroes scored above 
Southern Whites . It is believed that environmental and not 
racial factors affect average achievement. 
Thirdly, from an historical point of view, no 
one group can claim superiority, forall races have at some 
time in history helped build civiliza tion . The Egypti on s, 
who were a mixture of Negro and Sem i tic groups, de ve 1 oped 
farming to a high degree of proficiency and made beginnings 
in astronomy and science, vJhile the White men of western 
Europe were still savages. The Greeks, who invented the 
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alphabet, created beautiful literature; the Romans' devel-
opment of system and organiza t ion is felt even today; and 
both these peoples were essentie. lly White . The :Mongoloid 
Maya Indians of America achieved greatness in astronomy 
and mathematics while the Greeks and Romans were in decline. 1 
It has been shown that neither physiologically, psycholog-
ically, nor historically is any one race superior . 
B. Students• Reports on Biographies. 
(1) Marian Anderson. The choirmaster of the 
Union Baptist Church in Philadelphia recognized the unu-
sual talent of :Marian Anderson and provided her with many 
opportunities for developing her voice. High school grad-
uation, scholarships for study here and abroad, Paris Opera 
House debut, warm receptions and acclaim all over Europe as 
a great singer , a 11 thi s in f i ve ye a r s • Then in America ., 
1935, came her debut in her native country. In 1939, the 
Daughters of the American Revolution refused to allow her 
c on cert in Constitutional Hall. A great singer had become 
a victim of prejudice. This action was answered by a group 
of sincere Americans who invited her to sing in front of 
the Lincoln Memorial on Easter Day. Ma ria n And e r s on ha s 
received awards for bettering intergro up relations and for 
service to the city of Philadelphia . 
(2) Duke Ellington. Jazz music is one of the 
great culture.l contributions of the Negro. With a strong 
individual sense of rhythm, Duke Ellington found it 
I 
I 
I 
difficult to follow conventional orchestral conductors, 
and more than once found himself discharged from employment 
because of his persistent improvisations. At the sugges-
tion of friends, he organized his own band. It was then he 
could develop his own style of orchestration and was wiciely 
acclaimed in both Europe and America as the greatest of 
Negro band leaders. 
(3) Joe Louis • From the poverty of a share-
cropping family in Alabama to the slums of Detroit, these 
are the locales of Louis' youth . Despite the many material 
lacks, the boy's home was pervaded by a sense of decency 
and honesty which are characteristic of the fighter today . 
Beginning with street-boxing, Louis decided to improve his 
boxing technique by taking lessons at an arena . Later , 
backed by friends, he entered the professional field and 
won fifty-seven professional fights, his final bout being 
fought for the benefit of Naval Relief . 
(4) George Carver. George Carve r 's love for 
plants began at tre Carver farm in Missouri where , as e.n 
· infant, he had been rescued from Night Riders whose prac-
tice was the reselling of kidnapped slaves. At an early 
age he left the farm,where he had been allowed to experi-
ment with plants, in search of a sc hool which would admit 
Negroes. Completing high school and college meant not 
only sacrificing physical comforts, but facing pe rsi stent 
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prejudice. At Iowa State Agricultural College he excelled 
in sciences , and two ~ars after graduation he received an 
appointment as professor at Tuskagee Institute. Carver 
taught farmers new methods of farming and introduced new 
crops. In experimenting with the peanut , he discovered 
over 300 by-products and was invited to address a committee 
o f C on g r e s s me n on the s u b je c t of pe an u t s • Born a s la ve , 
George Washington Carver became an outstanding scientist 
and humanitarian. 
(5) Charles Drew. Outstanding in athletics 
during high school and college , Charles Drew won many 
awards for his achievements in baseball, football, basket-
ball, and track. After graduation from .Amherst College, 
he studied medicine at McGill's University which is noted 
for its considere.te treatroont of Negro students. With a 
record of high scholastic achievement to his credit , he re-
ceived fellowships for further study . At Columbia his 
thesis entitled "Banked Blood " dealt with the preservation 
of plasma which could be shipped long distances and used 
for transfusions. This knowledge was urgently needed dur -
ing the war , and in February 1941 Drew was chosen director 
of the Red Cross blood bank in New York City . He devoted 
his energies in a field where prejudice was high , for the 
blood of Negroes and Whites was often separately designated 
even though science has proved that ih ere is no racial 
difference in human blood. 
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I (6) Booker T . Washington . Born a slave ~ I 
Was h ington lived a childhood- of poverty and hardship . His I 
fervent desire for an education led him to Hampton Institute j 
where he became an outstanding student. Upon graduation ~ I 
he returned to his home and devoted many hours to the teach-
ing of Negro children and adults . When the Alabama legis -
lature set aside a small sum of money for a Negro Normal 
School ~ Booker T. Washington was chosen as its first prin-
cipal. With little means and great p roblems , he developed 
this school into a famous, highly respected institute for 
Negro students-- Tuskagee Institute . 
5. Musical Recordings. 
I
I 
The lyrics for A. "Little Songs on Big Subjects". 
I 
these gay , spirited , and highly entertaining songs with 
serious messages were written by Hy Zaret , the music com-
posed by Lou Singer , and the records produced by the Argosy 
Music Corporation. The theme is living democracy, and the 
topics of true Americanism, unimportance of skin color, II 
I 
similarity of blood types in all men, all are dealt with in 
a delightful manner . 
B. "Take the •A• Train" and "The Sidewalks of New 
York" . Both these compositions are recorded by Duke 
Ellington and his orchestra . 
C . " My Soul's Been Anchored in the Lord ". This 
Negro spiritual is recorded by Marian Anderson . 
I •· • 
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CHAPTER IV 
A.NALYS Io OF DATA 
The data were analyzed to determine: 
1 . The statistical significance of gains made. 
2. The statistical differences in gains among the un-
prejudiced, indifferent, and prejudiced groups . 
3. Totals of pre and post test scores of 49 sixth-grade 
students, indicating gains made in each of seven relationships 
for 39 nationalities and races , including the Negro , i n 
Ze lig s' '1 Intergroup Attitudes Tes t'1 • 
4. Totals of pre and post test scores of 49 sixth-grade 
students, indicating gains made in each of seven re lation-
ships for 38 nationalities and races, excluding the Negro, 
in Zeligs' ''Interg roup At titudes Test;'• 
5. Totals of pre a nd post tesb scores of 49 sixth-grade 
students , indicating gains made in each of seven relationships 
for the Negro only , in Zeligs' "Intergroup Attitudes Test". 
The following table contains statistical results of the 
pre and post tests in the whole test, the whole test excluding 
the Negro , and the test for Negro only, with tabula. tions for: 
1. Mean (M) 
2. Standard deviation (C ) 
3. Standard error of mean (~M) 
4. Correlation bet'rTeen pre and post tests (rpre-post) 
5 . Dif fa renee between means (D)~ 
6. Standard error difference ( D) 
7. Critical ratio (c.R.) li 
,; 
1: 
1: 
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TABLE I . Summary Statistics . 
---
I Wh ole Test Whole Test . Negro Only Statistic Excludin -~!_?__ 
' 
Pre Post Pre Post Pre Post 
- -( 1) (2) (3) (4) ( 5) (6) (7) 
M • • • • 167.837 190 .061 163 . 265 184 . 551 4.571 5.510 l 1 
(['"' .. .. 64 . 478 71.016 63 . 805 71. 13 3 2. 021 2 .071 
[""M • • • • 9.211 10 . 145 9 . 115 I 10.162 . 289 . 296 J 
- -
rPre-Post .784 • 794 
- 559 
D • • • • 22.224 21.286 · 939 
~ D • • • • 6 .422 6 . 226 .276 
C. R •••• 3 .461 I 3 . 419 3 -402 I 
The results show that significant gains in attitude 
have been made. The chances are 999 to 1 that a real dif-
ference exists , and the high critical ratio indica tes that 
the gains can be accepted with confidence. These statisti-
cal data seem to point out that significant gains can be 
made in intergroup attitudes by teachin g general scientific 
facts of race and specific knowledge on the subject under 
s t udy , as we ll as utilizing various media of fiction. 
The results also seem to indicate more change toward 
the Negro than toward other races and nationalities. This 
may be due to the specific teaching on the Negro in addi-
tion to the presentation of general scientific facts of 
race . 
_ _] 
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It i s d iff i cult to determine from this experiment 
whether general or speci f ic_ teaching is more effective ; 
first , because of the lack of a control g r ou p, an·d se c ondly, 
because the number of test items treating the Negro was so 
small in comparison to the number of test items f o r the 
remaining groups that it is unwise t o draw too many infer -
e nc e s . 
Ta b le II . Differences in Gains Among the Unpreju d iced , 
I ndifferent , a nd P rejudi ce d Groups. 
PRE - TEST POST- TEST 
Designation 
Rank Score Mee_n Gain 
-
-
( 1 ) (2) (3) (4) 
[Unprejudic e d ••• 1 
-
16 Over 200 8 . 125 
Ind i fferent •••• 17 
- 33 ( Over 135 , but) 29 . 000 ( b e low 200 ) 
)Pre judie e d •• •• • 34-49 Below 135 29 . 750 
!All Te s tees •••••••••••••••••••••••••••••••• 22.429 
The pre test score s of a l l the sub j ects we re arr a nged 
in r ank orde r , beginning with the highest score , and were 
divided into three groups designated as unpr e judiced , in-
dii'i'ereut , and prejudiced . 
The top o r unprejudiced group included the f ir st 
through the sixteenth rank , scor e d abo v e 20 0 in the pre-test, 
and showed a mean gain of 8 . 125. The middle or indi ffel"ent 
li'> ~ton lm iverslty 
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group included the 17th through t he 33 r d rank ~ s c ored over 
135 but b e l ow 2 00 in the pre test, and showed a mean gain 
of 2 9.000. The bottom or pre j udiced group included the 34th 
through the 49th rank, scored below 135 in the pre test, and 
showed a mean gain of 29.750. All the testees showed a mean 
gain of 22 . 4 2 9. 
It appears that the indifferent and prejudiced groups 
made comparable ga i ns and that both these groups made 
greater gains than the unprejudiced group . However , the un-
prejudiced group , having originally scored high , was not 
susceptible to a compa r ative gain. 
The following Tables III , IV , anc V describe the re-
su1ts of the students' reacti ons to the seven re l ationships 
among the 39 nationalities and races contained in Zeligs ' 
"Intergroup Attitudes Test" . 
Table I I I . Tota l s of Pre and Post Test Scores o f 49 Sixth-
Grade Students , Indicating Gains :Made in Ee.ch of 
Seven Relationships for 3 ' Nationalities and 
R a c e s , I nc 1 u ding the N' e g r o , in Z e 1 i g s ' h In t e r-
group Attitudes Test". 
Room- Play- Neigh- Class- School-
Subject Cousin Chum mate mate bor mate mate 
( 1) (2) (3) (4) ( 5) (6) (7) (8) 
Tota 1 possible 
points (yes's) . 1 , 911 1 , 911 1 , 911 1 ., 911 1 , 911 1 , 911 1 , 911 
Total points 
in pre test ••• 817 1 , 199 907 1 , 345 1 , 360 1 , 288 1 , 3 08 
Total points 
in post test • • 1,092 1 , 315 1 , 170 1 , 415 1,486 1 , 431 1 , 450 
Total point 
ga.in . . . .. . .. .. . 275 116 263 70 126 143 142 
Percentage 
of gain . . , ...• 14.39 6.07 13 . 76 3.66 6.60 7 . 49 7.43 
~!)i 
'·-·"·, ·~ ... 
Table III indicates that t he greatest gain, 14.39 per 
cent , was made in the most intimate relationship of cousin. 
Roommate ranked second with a gain of 13.76 per cent; class-
ma te, third, with a gain of 7.49 per cent. Schoolmate, 
ranking fourth, showed a 7.43 per cent gain; neighbor, fi_fth, 
a 6.60 per cent gain; chum, sixth, a 6.07 per cent gain; 
playmate, seventh, a 3.66 per cent gain. 
TABLE IV. Totals of Pre and Post 'l'est Scores of 49 Sixth-
Grade S t udents, Indicating Gains Made in Each of 1 
Seven Relationships for 38 Nationalities and 1 
Races, Excluding the Negro, in Zeligs' "Inter- 1
1 
jl group Attitudes Test". 
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Subject 
( 1) 
Total possible 
points (yes's) •••• 
Total points 
in pre test ••••••• 
Total points 
in post test •••••• 
Room- Play- Neigh-Class- Scho.ol-
Cousin Chum mate mate bor mate mate 
(2) (3) (4) (5) (6) (7) (8) 
1,862 1,862 1,862 1,862 1.,862 1,862 1,862 
803 1,166 893 1,307 1,317 1,248 1,266 
1,068 1,276 1,138 1,371 1,441 1,388 1,407 
I Total point gain •••• Per c entage of gain •• 265 110 245 64 12~ 140 141 14.23 5.90 13.15 3.43 6.6~ 7.51 7.57 
I 
1 ------------------~------~--~----~-----L----~----~-----
Table IV indicates that the greatest gain, 14.23 per 
cent, was made in the most intimate relationship of cousin. 
Roommate ranked second with a gain of 13.15; schoolmate, 
third, with a gain of 7.57 per cen t . Classmate, ranking 
fourth, showed a 7.51 per cent gain; neighbor, fifth, a 6.65 
per cent gain; chum, sixth , a 5.90 per cent gain; playmate, 
seventh, a 3.43 per cent gain. 
., 
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r--TABLE V. Totals of Pre and Post Test Scores of 49 Sixth-
Grade Students , Indicating Gains Made m Each of 
Seven Relationships -for the Negro Only, in Zeligs' 
"Intergroup Attitudes Test". 
I 
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Room- Play- Neigh- Class- Scho ol-
Subject Cousin Chum mate mate bor mate mate 
(1) (2) (3) (4) (5) (6) (7) (8) 
Total possible 
points (yes•s) 49 49 49 49 49 49 49 
Total points in 
pre test •••••• 14 33 14 38 43 40 42 
Tota 1 points in 
post test ••••• 24 39 32 44 45 43 43 
Total point 
gain • •••••..•• 10 6 18 6 2 3 1 
Percentage 
of gain ••••••• 20.40 12.25 36.73 12.24 4.08 6.12 2. 04 
Table V indicates that the greatest gain , 36 . 73 per cent , 
was ma de in the more intimate relationship of roommat e . 
Cousin ranked second with a gain of 20 . 40 per cent; chum, 
third , with a gain - of 12.25 per can t . Playmate, ranking 
fourth , showed - a 12.24 per cent gain; classmate , fifth, a 
6.12 per cent gain; neighbor, sixth, a 4.08 per cent gain; 
schoolmate , seventh, a 2 . 04 per cent gain. 
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CHAPTER V 
SUMbURY . AND CONCLUSIONS 
Summary 
Purpose of the Study.-- The purpose of this study was 
an attempt to modify the intergroup attitudes of sixth-
grade students, with special emphasis on the Negro. 
Summary.-- A program of intergroup education was pre-
sented to 49 sixth-grade students during a four week exper-
i me n t a 1 p e r i o d • T he s e ve r a 1 me d i a u s e d i n c 1 u de d b o o ks of 
fact and fiction, moving-pictures , musical recordings, and 
oral reports by the teacher and students. 
An intergroup attitudes test was administered at the 
beginning of the experiment and again at the end to measure 
any attitude change. The results showed that a statisti-
cally significant gain in attitude was made and seemed to 
indicate that the teaching of scientific and historic facts 
of race, as well as specific knowledge on the Negro, can 
p roduce gains in the intergroup attitudes of sixth-grade 
children. 
Conclusions 
Based on th3 statistical gain shown in this experiment, I 
it is belie~ed that intergroup attitudes may be improved 
through teaching scientific and historic facts of race, 
I! 
I 
I 
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teaching specific facts on the subject under study , as well 
as utilizing various media of fiction , to stimulate under-
standing and acceptance . 
In a paper and pencil test the subject may indicate 
those responses which he thinks are expected of him rather 
than his own reactions . It is hoped that the stud ents par-
ticipating in this experiment felt free to express their 
real attitudes because their identity was not disclosed. 
~esti ons for the Application of I ntergroup Educa-
tion. - - It is hoped that schools will recognize the fact 
that intergroup education can be taught , as this study seems 
to indicate , and will introduce it into their curricula . 
How shall intergroup education be presented? Shall it per-
meate the entire curricula by being made a part of the so-
cial studies , literature, science programs , or shall it be 
taught as a separate subject? 
1. It is here suggested that intergroup education be 
treated as a ~epatate cour se in the school curriculum, 
that it stress the scientific aspects , i . e. the anthropo-
socio-bio-psycho-logical ramifications of the subj~ct, as 
well as the economic and historic. 
2. It would be equally important to integrate such a 
course with the rest of the school subjects , particularly 
literature, in order that the innumerable books on inter-
group themes be made available to the students. 
I 
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3. The measure of success of intergroup education 
rests primarily with the individual classroom teacner. His 
own attitude toward human relationship snould be democratic 
so that he may better instill in his pupils the concepts of 
respect and equality for all peoples. In order that a tea-
cher may crystallize his thoughts on intergroup education 
and substantiate them with facts, it is advisable that he 
take a course which would incl u de both the moral and scien-
tific aspects of this subject . 
4. The different media for presenting these ideas are 
without l imit. The more varied and dynamic the approach, 
the greater are the chances for making deeper impressions . 
Books of fiction and fact , moving-pictures, musical record -
ings, oral reports, poems , and plays are suggested , as well 
as visiting speakers, entertainers , and field trips , where-
ever practicable. 
5 . Special holidays provide opportunit i es for creat-
ing intergroup good-will. Exam p le s a r e the o b s e r van c e of 
Lincoln's birthday with its emphasis on equality for Negroes, 
or Valentine ' s Day, during which the concept of friendship 
can be broadened into international friendship . 
6 . To make theoretical concepts living practices , it 
is suggested that menbers of the community, representing 
various races and nationalities , be invited to the school 
a.s speakers , entertainers , guests , etc., and conversely, 
students be given opportunities to participate ~n L __ :hat the 
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community activities and programs which would embrace all 
groups. 
Writ ten Reactions of Students.-- The following are com 
ments submitted by the students. 
1. Extracts from Book Reports. Upon completion of 
reading books on the Negro, informal book reports were writ-
ten by tl:E students containing the following pertinent com-
ments and indicating they recognized the Negro issue 
involved~ 
11 All-Arne ri can 11 
"I liked the part where t ha foot-ball team 
wouldn 'i., go to Miami because Ned LeRoy wouldn tt be al-
lowed to play on t he team. He was just the same as the 
other boys except for the color of his skin." 
"I liked tl-a last part because it proved that peo-
ple can be friends no matter what the color of their 
skin." 
11 I liked the part where they took Ned LeRoy to 
Chicago, because it wasn't right for him not to go be-
e a us e of his c o 1 or • 11 
11 Ge o r g e C a r ve r 11 
11 I liked the part where the night riders kidnapped 
the slave and her baby, because it showed that slavery 
is a terrible thing and it separates families." 
11 I liked the part where Paul and Tom ga ve George 
a. new suit and said they would sit on the platform with 
him. At first he felt bad because he was colored, but 
then he d i dn 't. " 
11 Skid 11 
11 1 liked the ~ rt of this book where Skid was in 
the play, because it showed that colored boys can make 
friends with white boys. 'i 
11 B r i g h t A p ri 1 11 
"I liked the ~rt of this book where April went 
on a. picnic and made friends with a little girl. April 
rt...) 
"· -~<..) 
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learned it dQesn 1 t matter what color your skin is because 
p e o p 1 e s t i 11 1 ike you • " 
The fol lowing sympathetic statements concerning the 
Negro cha racters in the books were submitted by other stu-
dents. Although not expressing the Negro issue , a degree 
I 
' . 
of acceptance is indicated. lj 
" Me lindy•s Medal" I 
"I liked the part where Melindy•s father put the 
flower on her hat, because he could understand how 
much she liked pretty things." 
'
1 I liked the part where Mel indy and her grand-
mother bought a saxaphone for Melindy 1 s father because 
it took a long time to save up the money, and they 
n e ve r g o t d is c our a g e d • '' 
"Skid" 11 I liked the whole book, but especially the part 
where the other boys become Skid's friends , 'Because 
Skid was unhappy without friends ." 
"I liked the part where Skid saved the play even 
though Allyn had been so unkind to him, yet Skid helped 
him remember his lines . " 
" I 1 ike d the pa r t w he r e Ski d .an d A 11 y n be came 
friends because it showed that you may dislike a per-
son unt il you know him." 
"Call Me Charley" 
"I liked th3 part where Charley got a part in the 
play , because he had his heart set on it for a long 
time. When it came time for his part, he couldn't find 
his script, but he still went on and succeeded ." 
"Anchor Man 11 
"I liked this book because Charley had the cour-
age to enter and win a race that Duke said he couldn't." 
2. Original Writings on Friendship. The teacher was 
interested in learning indirectly whether ideas presented 
in the experiment, such as the need for selecting friends 
for their intrinsic qualities rather than superficial II 
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physical appee.rance , had carried over to the sp on tane ous :: .. Jl 
·-.- I 
and creative thinking of the students . 
Since Valentine's Day occurred during the fourth week 
of the experiment , the students were asked to write a com-
position or poem entitled "Friends" , and were reminded that 
on this day people usually remember those they are fond of , 
families , friends , and relatives . Of course , no reference 
was made t o intergroup friendships. Examination of the pa -
pers revealed that approximately one-ha l f the students ex-
pressed ideas presented during the experiment . Whether 
these reactions were due only .to teaching could not be de-
termined , but it is interesting to notice those poems and 
composition s which pertained directly ·to intergroup rela -
tionship : 
" In my school in the North , 
Go b 1 a c k an d w hi t e ; 
In my school in the South , 
They w ou 1 d ha va a fight . 11 
" Everywhe re they came, 
Your Mot he r , my Iviothe r , 
All are the same . 
New friends , old friends , 
My friends , your friends , 
All ar e alike tone ." 
" Everybody ha s a. friend, 
On whom they can depend; 
No matter if they're black or white , 
They'll be your friends day and night ." 
11 Make s n o d i f f e r en c e w he. t you a. r e , 
Whether you live near or far ; 
Or if y our friends are black or white , 
Ne ver get into a fight ." 
I 
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"Do you have a friend? Do you judge your friends 
by the color of their skin? A friend is not just a 
person with the same skin or hair as yours. You judge 
your friends by their manners and whether they like 
the same games, food, and other things. Do you know 
that many people say, "O h , he's black. I don't want 
to play with him or be h is friend."? That, however, 
doesn 't matter because we are all the same inside our 
bodies. I hope that none of the people in Massachu-
setts and all over the world will judge people by 
their skin, hair, or language, for all people are the 
same." 
"What are friends? They are people whom you 
like and who like you. You do not choose your friends 
by the color of their skin and the texture of their 
hair. You choose them for what they are, and they 
choose you for what you are. Yes, that is a friend." 
The fourth and final week of the experiment concurred 
wi th the observance of Abraham Lincoln's birthday and Negr o 
History Week. The students participating in this experi-
ment may have more readily accepted the ideas presented 
upon realizing that they were sharing these ideas with one 
whom they had learned to admire and r espect. 
Intergroup education may become more meaningful if ra-
lated to current events whenever possible . 
I 
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Re c omme n dati ons 
The follo·wi ng re co mmen dati on s are s ugge s ted for f urther 
study : 
1. Determine whether genere.l scientific knowledge about 
race or specific knowledge about a particular group is more 
·t 
effective in developing favorable attitudes toward the group. 
2. Repeat a similar experiment at different grade lev-
els to determine which level has greatest room for improve-
ment . 
3. Correlate intelligence scores with scores in a sim-
i la r ex p e r i men t • 
4. Determine whether a program utilizing only the media 
available in school, or a program incorporating field trips 
and community contacts, is more effective in developing fa-
vorable in t ergroup attitudes. 
5. Determine whether the presentation of fie ti on or 
fact is more effective in developing favorable intergroup 
attitudes , utilizing books and films. 
.APPENDIX 
ZELIGS 1 I NTERGROUP ATTITUDES TE~T 
Directions 
Write Yes in the box marked cousin if you would be 
willing to have for cousins members of the race or nation-
ality whose name is on the line opposite the box. If you 
would be willing to have them for chums , which means best 
friends, write Yes in the box marked chum. If you would 
be willing to have them for roommates, which means those 
who sleep in the same room with you., write ~ in the box 
., 
marked roommate. Write Yes in the playmate box if you w~n!t 
them for playmates . Write Yes in the ne i ghbor box if you 
want them for neighbors . If you wan t t hem fo r classmates 
write Yes in the classmate box. I f you want them for schoo~-
mates write Yes in tne schoolmate box. Wr ite No in any box 
if you do not want to have members of the race opposite the 
box for any of the things mentioned above. If you know 
nothing about the race put a zero ( 0) in the box. Write some 
thing in every box. Mark just how you feel in every case . 
: :Room- :Play-:Neigh- :Class -:School- : 
:Cousin :Chum:mate :mate : bor : mate: mate : Total 
1 . Turk 
2. Negro 
3- Mulatto . . 
4. Japanese 
5- Hindu . . 
6 . Je w . . 
. 
. 
. 
. 
. 
. 
: . . . . 
. 
. 
. 
. 
. 
. 
. 
. 
: . . 
: 
. 
. 
. 
. 
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APPENDIX (continued) 
: : Room:Play:Neigh-::C 1ass :School: 
:Cousin: Chum : mate :mate: bor : mate : mate :Total 
7 . Mexican . . • • I I . . . . 
---- ·-·---·- - ---------
8 . German : 
9. Gr ee k : 
10. Chinese 
ll. H:'-E_g_ar i an 
12. Russian 
13. C z echo- s 1 ova k 
lLj. . Bulgar ian 
15 . Filipino 
16. Italian 
17. Finn 
18. Po lish 
19. Iris h 
20. Portuguese 
21. English 
22. French 
23. Roumanian 
24. Spanish 
25 . Swedish 
26. Canadian 
27. Danish 
28. Dutch 
29. French- Canadian 
30. Norwegian 
31. Scotch 
32 . Arab 
33. American 
34. American Indian 
35· South American 
36. Hawaii an 
37 . Austre.lian 
38. Swiss 
39 . Albanian 
TOTAL YESES 
TOTAL SCORE 
il 
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APPENDIX 
LIST OF PUPIL SCORES 
Whole Test, Including Negro: 
Pre and Post Test Scores with Gains and Losses m Rank 
Order of 49 Sixth - Grade Students in Ze ligs' · "Intergroup 
Attitudes Test", Including the Negro.· 
Total Total Total Percentage 
Pupil Possible Score Score Total Point of Gain 
Number Points Pre-Test Post-Test Gain or Loss or Loss 
( 1) (2) (3) (4) (5) (6) 
1 273 60 203 143 52.38 
2 273 137 273 136 49.81 
3 273 133 236 103 37-72 
4 273 173 273 100 36.63 
5 273 180 270 90 32.96 
6 273 186 273 87 31.86 
7 273 157 231 74 27.10 
8 273 161 230 69 25.27 
9 273 152 208 56 20.51 
12 273 117 170 53 19.41 
10 273 133 185 52 19.04 
11 273 37 88 51 18.68 
13 273 182 231 49 17 . 94 
15 273 219 259 40 14.65 
14 273 32 71 39 14.28 
16 273 62 98 36 13.18 
18 273 191 226 35 12.82 
17 273 201 236 35 12.82 
19 273 134 159 25 9·15 
24 273 236 259 23 8 . 42 
21 273 227 249 22 8.05 
20 273 237 259 22 8.05 
22 273 252 273 21 7.69 
23 273 191 212 21 7.69 
26 273 232 252 20 7.32 
25 273 98 117 19 6.95 
27 273 199 218 19 6.95 
28 273 22 1 231 10 3. 66 
29 273 44 53 9 3.29 
30 273 259 264 5 1. 83 
31 273 271 273 2 0.73 
(continued) 
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APPENDIX (continued) 
Total Total 
Pupil 
Number 
Total 
Possible 
Points 
Score Score Total Point 
Pre-Test Post-Test Gain or Loss 
(1) 
32 
34 
37 
33 
35 
38 
39 
36 
40 
42 
41 
44 
43 
45 
46 
47 
48 
49 
(2) 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
273 
(3) 
90 
248 
250 
119 
232 
187 
121 
178 
111 
139 
227 
132 
251 
69 
151 
273 
161 
171 
Whole Test, Excluding Negro: 
(4) 
91 
247 
245 
114 
227 
180 
112 
169 
101 
128 
215 
119 
236 
51 
128 
241 
71 
58 
(5) 
1 
1 
- 5 
- 5 
- 5 
- 7 
- 9 
- 9 
-10 
-11 
-12 
-13 
-15 
-18 
-23 
-32 
-90 
-113 
Percentage 
of Gain 
or Loss 
(6) 
0.36 
-0.36 
-1.83 
-1.83 
-1.83 
-2.56 
-3.29 
- .3. 29 
-3.66 
-4.02 
-4.39 
-4. 76 
-5.49 
-6.59 
-8.42 
-11.72 
-32.96 
-41.39 
(end 
Pre and Post Test Scores with Gains and Losses in Rank 
Order, of 49 Sixth-Grade Studentsin Ze1igs' "Intergroup 
Attitudes Test", Excluding the Negro. 
Pupil 
Number 
( 1) 
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
Total 
Possible 
Points 
(2) 
266 
266 
266 
266 
266 
266 
266 
266 
266 
266 
266 
Total Total 
Score Score Total Point 
Pre-Test Post-Test Gain or Loss 
(3) 
55 
136 
130 
169 
174 
182 
152 
155 
152 
129 
34 
(4) 
196 
266 
230 
266 
264 
266 
224 
223 
207 
181 
86 
(5) 
141 
130 
100 
97 
90 
84 
72 
68 
55 
52 
52 
Percentage 
of Gain 
or Loss 
( 6) 
53.00 
48.87 
37.59 
36 . 46 
33.83 
31.57 
27.06 
25.56 
20.67 
19.54 
19.54 
(continued) 
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APP ENDIX (co nt inue d) 
j otal Total Total Percentage 
s sib le Sc o re Sc ore Total Po int of Gain I Pupil Po 
oin ts Pre- Test Post-Test Gain or Loss or Loss I I Number 
p 
( 1) (2) (3) (4) ( 5) (6) I 
12 266 115 163 48 18 . 04 I 
13 266 176 224 48 18.04 
14 266 32 71 39 14. 66 
15 266 2 14 252 38 14.28 
16 266 55 91 36 13.53 
17 266 195 229 34 12.78 
18 266 189 221 32 12 . 03 
19 266 13 1 154 23 8 . 64 
266 230 252 22 8.27 
266 222 243 21 7· 89 
266 245 266 21 7. 89 . 
20 
21 
22 
26 6 186 207 21 7 . 89 
266 232 252 20 7.51 
23 
24 
266 91 110 19 7 .14 
266 227 245 18 6.76 
266 195 213 18 6.76 
266 216 226 10 3 .75 
266 39 49 10 3-75 
266 254 258 4 1. 50 
266 264 266 2 0. 75 
25 
26 
27 
28 
29 
30 
31 
32 266 83 84 1 0.37 
33 266 114 1 14 0 o.oo 
34 266 242 240 - 2 - o. 75 
35 266 226 221 - 5 -1. 87 
266 174 169 - 5 -1~8 7 
266 244 238 -6 -2. 25 
36 
37 
38 266 182 174 - 8 -3.00 
39 266 116 106 -1 0 - 3 . 75 
40 266 106 95 - 11 - 4 . 13 
41 266 220 208 -12 -4. 51 
42 266 13 7 123 -14 -5.26 
43 266 244 22 9 - 15 - 5 . 63 
44 266 131 114 -17 - 6.39 
45 266 69 48 -2 1 -7. 89 
46 266 147 10'.) c:. ~ - 25 
- 9.39 
266 266 234 - 32 -1 2 . 03 
266 159 70 - 89 
-33.45 
266 164 53 -1 11 - 41.72 
47 
48 
49 
(end) I 
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Negro Relationship Only: 
Pre and Post Test Scores with Gains and Losses in Rank 
Order , of49 Sixth- Grade Students in Zeligs ' " Intergroup 
Attitudes Test", for Negro only . 
Total Total Total Percentage 
Pupil Possible Score Score T ota]. Point of Gain 
Number Points Pre-Test Post-Test Gain or Loss or Loss 
( 1) (2) (3) (4) (5) (6) 
2 7 1 7 6 85.71 
12 7 2 7 5 71 . 42 
44 7 1 5 4 57 . 14 
4 7 4 7 3 4 2. 85 
6 7 4 7 3 42 . 85 
24 7 4 7 3 42 . 85 
3 7 3 6 3 42 . 85 
18 7 2 5 3 42.85 
42 7 2 5 3 42.85 
45 7 0 3 3 42 . 85 
26 7 5 7 2 28.57 
1 7 5 7 2 28 . 57 
15 7 5 7 2 28 . 57 
7 7 5 7 2 28 . 57 
46 7 4 6 2 28 . 57 
19 7 3 5 2 28.57 
17 7 6 7 1 14 . 28 
34 7 6 7 1 14.28 
13 7 6 7 1 14.28 
37 7 6 7 1 14.28 
8 7 6 7 1 14 . 28 
30 7 5 6 1 14 . 28 
38 7 5 6 1 14.28 
21 7 5 6 1 14 . 28 
40 7 5 6 1 14.28 
39 7 5 6 1 14.28 
27 7 4 5 1 14 . 2 8 
9 7 0 1 1 14 . 28 
41 7 7 7 0 o.oo 
32 7 7 7 0 o. oo 
25 7 7 7 0 o. oo 
31 7 7 7 0 o. oo 
22 7 7 7 0 o. oo 
20 7 7 7 0 o. oo 
47 7 7 7 0 o. oo 
43 7 7 7 0 o .. oo 
(continued) 
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AP PENDIX (continued) 
P upil 
Nu mber 
( 1) 
16 
5 
35 
28 
23 
10 
14 
29 
11 
h8 
49 
36 
33 
Total Total Total Pe rcentage 
Pass i b le Score Score Total Point of Gain 
Points Pre-Test Post-Test Gain or Loss or Loss 
(2) (3) (4) (5) (6) 
7 7 7 0 o.oo 
7 6 6 0 o.oo 
7 . 6 6 0 o.oo 
7 5 5 0 o. oo 
7 5 5 0 o. oo 
7 4 4 0 o.oo 
7 0 0 0 o.oo 
7 5 4 - 1 -14.28 
7 3 2 - 1 -14.28 
7 2 1 - 1 -14 . 28 
7 7 5 2 -28 . 57 
7 4 0 4 . -57 . 14 
7 5 0 - 5 -71.42 
(end) 
Rank Positions of Pre and Post Test Scores 
for Whole Test of 49 Sixth-Grade Students 
Pupil Pre-Test Post-Test 
' Number Point Rank of Point Rank of 
Score Score Score Score 
-(1) (2) (3) (4) ( 5) 
47 273 1 241 15 
31 271 2 273 1 
30 259 3 264 7 
22 252 4 273 1 
43 251 5 236 16 
37 250 6 245 14 
34 248 7 247 13 
20 237 8 259 8 
24 236 9 259 8 
35 232 10 227 23 
26 232 10 252 11 
41 227 12 215 26 
21 227 12 249 12 
28 221 14 231 19 
15 219 15 259 8 
(continued) 
I 
J' ;"·o == ·!================#===== 
I APPENDIX (continued) 
Pre-Test 
Pupil Point J Rank of 
!Number Score Score 
( 1) (2) ( 3 ) 
17 201 16 
27 199 17 
23 191 18 
18 191 18 
38 187 20 
6 186 · 21 
13 182 22 
5 180 23 
36 178 24 
4 173 25 
49 171 26 
8 161 27 
48 161 27 
7 157 29 
9 152 30 
46 151 31 
42 139 32 
2 137 33 
19 134 34. 
10 133 35 
3 133 35 
44 132 37 
39 121 38 
33 119 39 
12 117 40 
40 111 41 
25 98 42 
32 90 43 
45 69 44 
16 62 45 
1 60 46 
29 44 47 
11 37 48 
14 32 49 
Post-Test 
Point I Rank ofl 
Score Score 
(4) (5) 
236 16 
218 25 
212 27 
226 24 
180 31 
273 1 
231 19 
270 6 
169 33 
273 1 
58 47 
230 22 
71 45 
231 19 
208 28 
128 35 
128 35 
273 1 
159 34 
185 30 
236 16 
119 37 
112 40 
114 39 
170 32 
101 41 
117 38 
91 43 
51 49 
98 42 
203 29 
53 48 
88 44 
71 45 
(end) 
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APP EJITD IX 
LIST OF MAT~RIALS 
USED IN THE EXPERIMEJIJ'f 
I . Twelve Books on the Negro and Grade Levels of Each 
1. Anch o r Man by Jesse Jackson . Harper and Brothers. 
New York , 1947. Grades 7 - 9. 
2. All-American by John R. Tunis . Harcourt , Brace and 
Company. New Yo rk, 1942 . Grades 6 - 9. 
3. Call Me Charley by Jesse Jackson. Harper and 
Brothers . New York, 1945. Grades 5-8. 
S k i d by F 1 ore n c e Ha ye s • 
1fCi"'S"ton , 1948. Grades 5 
Houghton Mifflin Company . 
- 8 . 
r 
I 
5. Lucky Mischief by Mebane H. Bur gwyn. Oxford Univer- ' 
s i t y Pre s s • N e w Y o r k , 1 94 9 • G r a de s 5 - 7 • 
6. Melindy's Medal by Georgene Faulkner and John Becker. 
Julian Messner , I nc . New York , 1945. Grades 4- 6. 
7. Melindy 1 s Happy Summer by Georgene Faulkner . Julian 
Messner , Inc. New York, 1949 . Grades 4 - 6. 
8 . Georg e Carver by Augu s ta S t evens d n . The Bobbs-
Me r r i l l Company . New York , 1944 . Grades 4 - 6 . 
9 . Bright April by Marguerite deAngeli. Doubleday and 
Company , I n c. Ne w Yo rk , 1946. Grades 3 - 6 . 
10 . Junior by Elean o r .F . Lattimore . Harc o ur t, Bra c e and 
Company. New Yor k , 1938 . Grades 3 - 5. 
11. A Surpris e for Araminta by Eva Knox Evans . Grosset 
and Dunlap . IiJew York , 194 2 . Grades 2 - 4. 
12. Hezekiah Horton by Ellen Tarry. 
New York, 1942. Grades 2 - 4. 
The Viking Press . 
II . Factual Information on Race 
Source: All About Us by Eva Knox Evans . Capitol Pub-
lishing Company , Inc . New York , 1947 . 
APPENDIX (continued) 
III . Films 
1. The House I Live In. Produced by R. K . O., 1946. 
Distributed by Brandon Films , New York. 
2. Sing a Song of Friendship. Produced by New World 
Productions , 1948. Distributed by Official Films, 
New York. 
3. About People. A film strip produced by the Anti-
Defamation League in cooperation with the Federal 
Churches of Christ , 1948. Distributed by the 
Anti-Defamation League, Boston. 
4. Br otherhood of Man. Produced by United Productions 
of America, 1946. Distributed by Brandon Films, 
New York. 
IV. Oral Repor~s on Negro Life 
1. Housing, jobs, education, health, voting . 
Source: Glass House of Prejudice by Dorothy W. 
Baruch. William Morrow and Company. 
New York , 1946. 
2 . Clarification of Stereotypes. 
Sources: 
a. Race : Science and Politics by Ruth Benedict. 
The Viking Press, New York , 1945 . 
b. feoples of the Earth by Edwin R. Embree. 
Hinds, Hayden and Eldredge, Inc. New York , 1948. 
3. Biographies of Well-Known Negroes . 
Sources : 
a. Great American Ne~roes by Ben Richardson. 
Thomas Y. Crowell and Company. New York , 
1945 . 
b. Little Stories of Well-Known Americans by 
Laura A. Large. W. A. Wilde Company. 
B o st on . 192 8 • 
V. Musical Recordings 
1. Little Songs on Big Subjects by Hy Zaret and Lou 
Singer. Argosy Music Corporation. New York . 
: . ; .~ 
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APPENDIX {continued) 
2. My Soul's Been Anchored in the Lord, a Neg r o s p ir-
itual arranged by Florance B. Price. Sung by 
Marian Anderson .. R.C.A. Victor. Ca mden, .!.'lew 
Jersey. :Ho . 10-1124 from Album M986 . 
3. Take the 1 A 1 Train by Duke Ellington and his or-
ches t ra . R.C.A. Victor. Camden , Ne rv Jersey. 
No . 273 BOA. 
The Sidewalks of New York (reverse side) by Du ke 
Ellington and his orchestra. R.C.A. Victor. 
Camden, New Jersey. No.27380B. 
r U 
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APPENDIX 
TESTS ON TWELVE BOOKS ON THE NEGR O 
Anchor Man 
by Jesse Jackson 
Directions: Underline the correct answer after each 
state man t . 
1 . Tires for the old car were given to the boys by 
a . :Mr . Ha mi 1 ton . c. the principal 
b. Mr . Read d. Dr . Cunningham 
2. While the boys were looking for the tires in the garage, 
they found a 
a. cart· c. buried treasure 
b. skeleton d. bike 
3. When the school in Blackberry Patch burned down , some of 
the Negro students 
a. went to Ar lington High Scho ol 
b. di d not go to any school 
c. helped to build a new school 
d. collected funds for a new building 
4. When Duke bumped into the waitress , Jim ordered 
a . only Duke to leave 
b . all the wh.ite boys to leave 
c. everyone to leave 
d. all the Negro boys except Charley to lea ve 
5. While the boys picketed Jim's place , Jim 
a. called the police 
b . threw rocks at the boys 
c. invited them all into his store for a treat 
d. shouted at them 
6 . The car was stolen by 
a. Duke c. Charley 
b . Hannah d. Jim 
- - - ==e-ll---== 
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APPENDIX (continued) 
7. The first track race at Arlington High Stadium was won 
by 
a. Charley 
b . Jim 
e. The second track race at 
a • C harley 
b . Jim 
c. Duke 
d. Hannah 
Ohio State Stadium was won by 
c. Duke 
d. Hannah 
All-American 
by John R. Tunis 
Directions: Underline the correct answer after each 
statement. 
1. Ronnie did not want to become captain of the Academy 
football team because 
a. he felt guilty about Meyer's injury 
b. his parents objected 
c. he was afra id he could not handle the job 
~. Ronnie left the Academy because 
a, his family was moving to another city 
b . his marks were very low 
c. he disagreed with the ideas of the other boys 
3. After leaving the Academy, Ronnie attended 
a. the high school dance 
b. S t ate College 
c. Abraham Lincoln High Schoo l 
4. Ned Le Roy was the Negro 
a . bandleader 
b. end 
c. coach 
I 
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APPENDIX (continued) 
5. Ne d was not allowed to play in Miami because 
a. Southern teams would not play with Negroes 
b . he wa s in an accident 
o- he wa s a poor player 
6 . The team defended Ned by 
a. refusing to go to Miami 
b . buying him a present 
c. quitting school 
7• Mr . Latham and Mr . Swift tried to stop Ned fr om going 
to Miami by 
a . offering him one hundred dollars 
b . taking away his uniform 
c. scaring him wit h threats 
B. The whole team of Abraham Lincoln High was to play 
a . Chicago 
b., Boston 
c , Los An g e 1 e s 
Call Me C I?-a r ley 
by Jes se Jacks on 
Directions ,: Underline the correct answer a.fter each 
statement . 
1 . Mis s King'S window was broken by 
a . a baseball c . a rock 
b . a tossed newspaper d. a football 
2. When the boys initiated Charley 1 they 
a. made him walk five miles 
b . ducked him in the pond 
c. made him walk on his hand~ 
d , whacked him on the seat of his pants 
7/ 
APPENDIX (continu ed ) 
3. Cha rl ey was absent from sc hool because he 
a . was delivering newspapers 
b. went fis hin g 
c. was s ick 
d. was working for Dr. Cunningham 
4. Tom and Char le y won prizes for their model of a 
a. plane 
b, car 
c. svr.i mmi ng pool 
d, house 
5. The ticke ts for the swimming pool were take n away from 
Charley and instead he was given a 
a. ten-dollar bil l c. book 
b . bicycle d . plane 
Skid 
by Flore nce Hayes 
Di rections: Underli ne the correct answer after eac h 
stateme nt. 
1. Sam received money for the trip to New York fr om 
a . Skid 
b. Miss Jenkins 
c, his brother 
d . his father 
2. After Sam moved away, the new captain of the Lions wa s 
a. Butch 
b. Skid 
c • Pete 
d . Tom 
3. Sk id's s weater fitted him exactly because his mother 
a. bought him a new one 
b. knitted h i m a new one 
c. borrowed it 
d . shrank i t to t he right size 
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4. Skid's family received their bus fare for the trip to 
Connecticut from 
a,. Miss Jenkins 
b ,. Aunt Alice 
c,. the bank 
d. their neighbors 
5. While shopping in New York, Aun t Alice bought Skid a new 
a . suit 
b,. hat 
c., tie 
d . game 
6 . Skid's favorite subject in school was 
a . history 
b. language 
c • e_ r i t hme t i c 
d . spelling 
7,. I n the school play Skid took t he part of the 
a . professor 
b . teacher 
c,. uncle 
d ,. butler 
Lucky Mischief 
by Mebane H. Burgwyn 
Directions: Underline the correct answer after each 
statement . 
1. The cracker-eating conte s t was inte r rupted by 
a,. the s heriff 
b,. Bailey 
c . Harry 
d . Mama 
2. The spelling match was wo n by 
a,. Allen 
b,. Joe 
c ,. Bailey 
d. Edan 
3. I n order to hunt for the convict , Allen took his father•~ 
a. gun c. boat 
b. car d. wagon 
-=tr-~=== 
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4. In the woods the bright yellow object with red and blue 
stripes was 
a . Miss Ida c. Harry 
b. a strange animal d. a stuffed doll 
5. Allen cured Bailey's steer by giving him 
a. water c. castor oil 
b . mineral oil d. milk 
6. The champion steer chosen by the j udges was 
a. Madcap c. Fast Runner 
b. Lucky Mischief d. Beauty 
7. The convict was finally discovered by 
a. Captain Mitchell c. Bailey 
b. Allen d. Allen & Bailey 
Me 1 indy's Me da 1 
by Georgene Faulkner and John ~ecker 
Directions: Underline the correct answer after each 
statement. 
1. Melindy lived with her 
a. mother and father 
b. aunt and uncle 
c . brother and sister 
d. fathe r , grandmother 
and General Shaw 
2. Grandmother was often sad because Jviel indy was 
a. a dirty child c. always crying 
b. not a boy d. a poor sport 
3. Me lindy had to stay after s chool to do extra work in 
a . arithmetic c. geography 
b. spel ling d . language 
APPENDIX (continued) 
4. Great-gran dfather Mo liked to play the 
a. piano c. drum 
b . banjo d. cymbals 
5. For father's birthday Me lindy a nd Grandmother bought 
him a 
a. s axa phone c. cigarette case 
b. violin d. jacket 
6 . Me lindy told the storJ of her father 1 s brave r y at 
a. church c. an assembly 
b. a club meeting d. five o'clock 
7. Me li11dy saved the children from the fire by 
a. ringing the fire alarm 
b . playing ''Tramp, Tramp, Tramp" on the piano 
c. yelling "Fire--" 
d . pouring water on the steps . 
Melindy 1 s Happy Summar 
by Georgene Faulkner 
Directions: Underline th3 correct answer a fter each 
state ment. 
1. At milking time, Melindy 
a . received a pail of milk from the cow 
b . was swatted in the face by the cow's tail 
c. felt very proud of herself 
d •. str uck the cow with a long stick 
2. When Melindy tried to feed the chickens, 
a . the turkey pecked at her red socks 
b • the r o o s t e r f 1 e w at he r 
c . it started to rain 
d . Aunt Mar garet scolded her 
'· 
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3. The people who thought Melindy was a show-off were 
a. Mrs . Gray and Nancy c . the minister and his wife 
b. Tom and Mr . Gray d. the nei g hbors 
4. In the first letter to l}er father, Melindy said she fe 1 t 
a. happy c. lucky 
b. tired d. lonesome 
5· The greasy pig contest was won by 
a. M:e lindy c . Arabella. 
b. the baby d. Tom 
6. The person rescued fro tn dr owning by Melindy was 
a. Tom c . Baby Peggy 
b. M:rs . Gray d. Mr . Gray 
7· In the opera. a.t tha music camp Mel indy took the part 
a. Grete 1 c. the witch 
b. Hansel d . the angel 
Gei o r g e C a r ve r 
by Augusta Stevenson 
Directions: Underline the correct answer after each 
s tatement. 
1. The Night Riders kidnapped 
a. the horses 
b . the cattle 
c. the slave and her baby 
d • Mr s • C a r ve r 
of 
2. Joe Bently went after the Night Riders and returned with 
a. the Night Riders 
b. the baby 
3 . George 1 s secret garden was 
a. in his backyard 
b. in a cave 
c. some s oldi e r s 
d • the s he r if f 
c. in a neighbor's yard 
d • in t he wo o d s 
•.-, 
==-=====~==~-~-=-~-~-=-==-~--~====~====~====~~~-==========================~=======-
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4. Because Geo r ge frightened away the horse thieves , his 
prize was 
5-
a.. five dollars 
b . a. book 
c . new pants 
d. Rosie 
When George started school , the teacher placed him in 
a.. the -kinder ga.rten 
b. first grade 
c. eighth grade 
d. the third grade 
6. Rosie recognized George a.t the race track when he 
a. sang a. familiar tune c. patted her 
b. gave her some sugar d. took her for a ride 
7. After the class play Tom and Paul gave George 
a • a suit and o the r 
clothing 
b. a set of books 
c. some money 
d. new plants 
8. Professor Carver discovered 300 uses for 
a. carrots c. sugar 
b . peanuts d . spinach 
Bright Apri 1 
by Marguerite deAngeli 
Directions: Underline the correct answer after each 
s ta tame nt • 
1 • A p r i 1 ' s fa t he r wa s a. 
a. postman c. porter 
b . doctor d . salesman 
2. April was a member of the 
a . Girl Scouts c . Camp Fire Girls 
b . Brownies d . Cooking Club 
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3. Tom was always playing with his 
a. football c. drumsticks 
b . erector set d. baton 
4. The longest list of birds and trees was given by 
a. Sophie 
b. April 
c, Edith 
d , Phyll i s 
5. Phyllis finally became friendly with April when she 
learned that April 
a. was having a pa rty 
b . liked many of the same things she did 
c. h~d several dolls to give away 
d . was sick 
Junior 
by Eleanor F. Lattimore 
Directions: Underline the correct answer after each 
statement . 
1 . Even though Junior and Rosalie got good marks on their 
report cards , they couldn't receive presents because 
a, their father lost his job 
b . their mother wanted to save the money 
c. they we re naughty after school 
d. they had lost their bicycles 
2 . While William was helping to move furniture , Junior 
a . helped a lady across the street 
b , bought some candy 
c . went home to see his mother 
d , shined a mants shoes 
3. When Junior helped Henry push the ve getab le cart , his 
reward was 
a . a dime 
b, a nickel 
c, some vegetables 
d, a pair of shoes 
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4. While Junior was washing Miss M:argaret•s windows , he 
fell into the 
a . rose bush 
b. puddle of wat er 
c . bird's nest 
d • can of p a i n t 
5. When Junior went fishi ng with Joe , they caught 
a , a mao k e r a 1 
b. e. catfish 
c, a salmon 
d, an old shoe 
6 . Junior won ten dollars because he 
a. was the fastest runner in the rae e 
b . sang the shrimp song and pus hed the shrimp cart 
c . discovered the burglar 
d. painted a very beautiful picture 
A Surprise for Araminta 
by Eva Knox Evans 
Directions: Underline the correct answer after each 
statement . 
1 . Araminta ' s present from Jerome Anthony was a 
a. goat c . book 
b . cat d . dress 
2. When they arrived home from the station, Goat was tied 
to the 
a. lamp post 
b, garage door 
c . automobile· 
d . apple tree 
3. Jerome Anthony and Aramir,te. discovered Goat in a 
a. truck c . car 
b . plane d. train 
. ,_ 
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Hezekiah Horton 
by Ellen Tarry 
Directions: Underline the correct answer after each 
statement. 
1. When He zekiah grew up, the first thing he wanted to 
buy was a. new 
a. suit c. house for his mother 
b . pair of shoes d. c e.r 
2. Up and down went the 
a. see-saw c. top of the car 
b . e levator d. swing 
3. Buster Buckner and the boys made fun of Hezekiah 
because of his 
a • name 
b • size 
c. clothes 
d • way of v;a 1 k i n g 
4. The man invited Hezekiah and his buddies in to his 
a. h ome c. store 
b. oar d. garage 
5. Hezekiah 1 s mother called him in to 
a. do his homework 
c. wash the dishes 
c. take care of baby 
d. eat supper 
I 
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APPENDIX 
~UEST I ONS ON THE BOOK ALL AB OUT US 
by Eva Knox Evans 
CHA P TER I . Starting Off and Going P laces. 
1. Why did people of long ago travel? 
2. How did the sa people become s e parated? 
3. What change came over ths p eople who wa.nderad to 
the a qua. tor? T o wa. r d the Nor th ? 
4. What change came over those who stayed in Asia.? 
5. When do people begin to look and act different? 
6 . Tel l about something which all people have in 
common. 
CHAP TER II . About The Way We Look. 
Directions : Fill in each blank with one of the follow-
ing words-- white , brown , chemicals , yellow, melanin . 
1 . Doctors have found out that ou r skin gets its color 
from 
2 . If a person has a. lot of the chemical called melanin 
in his skin , the color of his skin is 
- - - ----· 
3 . A person who has a lot of the chemical called caro-
tene in his skin will have a skin . 
4 . A person with a. little melanin and a little caro-
tene wi 11 have a skin . 
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APPENDIX (continued) 
5. ¥/hen you become sun-tanned in the summer , that means 
y ou have more in your skin . 
Directions: If the following statements are correct , 
wr ite " True"; if not correct write "False ". 
6 . The smartest people in the world have the largest 
brains . 
7. Some of the smarter s t men in the world have had the 
smallest brains . 
8. The largest brain in the world ever found belonged 
to an idiot . 
9. You can't t ell how smart or "dumb" a person is by 
the shape of his head . 
10. Brown-skinned, yelloVT-skinned and white-skinned 
p e ople have differently colored blood . 
11 . The re are 4 different types of blood which are 
c a lle d 0 , A, B, A B • 
12. People with differently colored skin can ha ve the 
same type of b l o od . 
13 . Even p e ople in . the same family can have different 
types of blood . 
14 . You can tell what kind of blood a person has by th e 
color of his skin. 
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CHAPTER III. About The Way We Act. I 
Directions: If the following statements are correct, I 
write "T rue" ; if not correct write "False". 
1 . You can always tell h ow a person will act by look-
ing at the color of his skin. 
2. We have copied many of our ways of acting , dressing, 
and talking from people of long ago . 
3. Knight s of long ago jumped off their horses to show 
they didn't want to fight. 
4. We learn how to act by copying what other people 
a round us do . 
5. We also learn new ways of acting because of new in -
ven ti ons . 
6. Another way we learn is from watching different 
people who come to live with us . 
7. People say "Yes" or " No" a certain way because of 
the c o 1 o r o f the i r s k i n o r the s ha pe o f t he i r he a d • 
8. When Indians of South Ame ri ca are an gry , they throw 
rocks at each other. 
9 . When Eskimos are angry at each other, they make up 
insulting songs to sing . 
--- -- #====== 
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CHAPTER I V. About Americans . 
Directions : If the following statements are correct , 
write "True"; if not correct write "Fa lse". 
1. The first people to come to the wilds of America 
probably traveled from northeastern Asia over the Bering 
Straits to Alaska . 
2 . Those wh o remained in Alaska became the Eskimos , 
and those who continued further south to the United States 
and Mexico became the Indians. 
3. The Indians taught the white men how to fight . ____ 
4. Many years ago in England some people were so poor 
that they gave themselves up as slaves to rich men . 
5. When these rich men came to America , they forced 
their slaves to work in the fields of Virginia and North 
carolina . 
6 . When more workers were needed on the farms , men 
sailed to Afri c a and paid the Negroes large s ums of money to 
come to America . 
7 . These Negroes fro m Africa were all very ignorant . 
8. Whe n people f rom all over too world came to America, 
they were all alike in one way because they were all Amari-
cans. 
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CHA P TER V. About Our Friends . 
Directions: If the following statements are correct , 
write " True"; if not correct write " False ". 
1. You can usually choose the boys and girls you want 
for friends by ·looking at the color of their skin • 
. 2 . You have to get to know people well before you can 
decide whether or not you like them . 
3 . It is a good 'idea to choose your friends because 
they like the same things you do o r just because you like 
being with them . 
4. All the children in the world had the same first 
gra ndmothers and grandfathers. 
5. The .color of our skin has nothing to do with our 
brains or our insides . 
6 . The people who lived along the Nile River in Egypt 
learned how to farm and build houses while men in other parts 
of the world were still living in caves . 
7• Only peop l e born in America have given us new ma-
chines , new foods, and new medicines . 
8 . Every boy and girl , every man and woman , in fac t, 
everybody i n this whole wide world is related to each other . 
·. 
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